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ABSTRACT 


This study was concerned with the Grade VII to XII 
dropouts of the Valleyview schools in the East Smoky School 
Division, in the Province of Alberta. The main purpose of 
this study was to identify: (1) the extent of the dropout 
phenomena, (2) a selected number of student dropout factors, 
and (3) the occupational and socio-economic status of the 
dropout, a year after dropping out of the school system. 
This purpose was to be realized for the native and non- 
native youth of the dropout population in question. The 
term native, refers to, and includes both the Indian and 
the Metis, while non-native includes all ethnic groups, 
except the Indian and Metis. 

Information for this thesis was collected by means 
of a questionnaire which was used first for mailing 
purposes and second for interviews. The data obtained was 
collated, analyzed and organized, and conclusions were 
derived. 

This study shows that the dropout rate was 8.8% of 
the junior and senior high school population. This appears 
to be quite normal as compared to Edmonton dropout frequency. 

Indications are that the reasons for dropping out of 
school were varied and complex; that numerous factors were 
related in one way or another as to the student's decision 
to drop out of school. According to student response, the 


native dropouts most frequently selected the following three 


TIX 03 TIV sbexd judy lg min . : he 
Foodo2 wiore sank eda ak eloonoe wetvesitey ef Yo toons 
to seogist ahem sdT -sotedtA to eontvoee oss ak vaokatend 
anoqosb s42 Yo tn9¢xe sA3 2 de iytsanebt damns tae 7 
,;BTo 3982 sionsiab troebyia’ 6 sednun batoolee s red ‘ a 
sda to avtetea a ENOnG2e-OSOs baa Lenolzaquase o42 (€) baw 


MO TRY® foodae eid 26 20 gakegath atte sag Be ne 


-non Brie Ssviteo oft tot beasties od ot say seeqzug % 
edt .mokstasép at iting cei auoqontb ods to dsuoy ¢ 
bis tetbal a3 ddod asbulaat bas ,ot erates sehen 
~aquoty oitndas Lis @shulont ey tieg~non eildw conse 
-atseM bas satbal eda 2 | 

engsem yd bagosiios saw ebasd? atds tot rolismolsl 
gnititem x02 teat beaw eaw dokdw a + 2 


abw bsatasdo a2ish SAT .ewetvredat tor baneee: wen 


ar ow winasagteaas bre bien.deg x0 bas 


to $8.6 sew Soe2 Sh teas iain aadz ewosa x 
(eis hey i 
; eeeence. ahuT .noktalugoq footos Agta xo 


eqoneup ert iuoqosb sos 20mba os — ap nen 
7 e; ry 


aN Lar as wes 
+ Dae nin é he pee come ay i : 
| oa faliy (setaninsy ay 


iv 


reasons for dropping out: (1) not getting anything worth- 
while from school, (2) not liking their teachers, and (3) 

the school work was too hard. The non-native dropouts most 
frequently selected the following three reasons: (1) not 
getting anything worthwhile from school (same as the natives' 
first choice), (2) preferring work to school, and (3) not 
liking their teachers. The responsibility for their dropping 
out appeared to relate with the function of the school. 

The data revealed that native and non-native dropouts 
had experienced some unemployment. Their average monthly 
income was approximately $300. Classified into occupational 
groups, these dropouts held down jobs in the fields of 
personal services, labor, and in jobs related to oil or gas 
industry exploration. 

The majority of dropouts would want to stay in school 
longer if they had an opportunity to repeat their schooling, 
but only if certain changes and improvements could be 
instituted within the school system. 

Among recommendations for further investigation was 
to study the reasons for more females than males dropping 
out. It was also recommended that studies be undertaken to 
investigate the reasons for greater unemployment periods of 
the native dropouts as compared to their non-native counter- 
parts, and why native youth appear to feel less sure of their 
jobs than the non-native. A final recommendation was a 
follow-up study of potential dropouts who could already be 


identified in the elementary grades. 
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CHAPTER I 


INTRODUCTION 


In our modern society characterized by techno- 
logical advancement, complexity, and change, a steadily 
mounting demand is being placed upon educational systems 
to produce individuals who are flexible, who possess skills 
necessary to adapt to and meet the changing and varied 
needs of society, and who themselves are able to live 
self-fulfilling, productive and happy lives. 

An often raised concern, however, is that of the 
school dropout. Is he able to meet the strains and demands 
placed upon him by society when he leaves school and enters 
the competitive labor force? A sizable segment of this 
dropout population is made up of native youth. How does 
he fit into this complex society of the white man when he 
enters the labor force? 

This study will seek to answer some questions 
regarding the more common, yet serious issues of the native 
and non-native dropout and his experiences in the acquisition 


Obs ous « 


THE PROBLEM 


Dropping out of school early is considered to be a 
major educational problem, and one which has been viewed 


with much alarm. Included in this concern is the high 
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dropout rate of our native youth, 

Not only does the dropout phenomena result in the 
release of inadequately trained members into our working 
force, but it may be doing so at a time when there is a 
rapidly expanding need for increasing training for all 
individuals to meet the ever-expanding advancements of our 
modern technology, industry, and labor market. As Margaret 
E. Andrews (1963) puts it, 

The problem facing America today is not 

just that students are leaving school -- 

but rather that they are not going any place. 
Most of them have no marketable job skills. 
Most of them lack the motivation and the 
attitudes which make it possible to hold 

a job even if they could find one (p. 10). 

For the pupil personnel services, a knowledge of 
the local student dropout factors, rates, and consequences, 
becomes not a study of mere speculative .interest, but a 
study of essentials. Not only is such knowledge signifi- 


cant in dealing with the early school dropout, but also 


in dealing with potential dropouts. 
PURPOSE 


The purposesof this study are to identify: (1) a 
selected number of student dropout factors, (2) the extent 
of the dropout phenomena, and (3) the occupational and 
socio-economic status of the dropout about one year after 
dropping out of the school system. The above purposes are 


to be accomplished for the native and non-native youth of 
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the dropout population in question. 
RATIONALE 


In a study of graduates and dropouts from Canadian 
schools, the Canadian Research Committee on Practical 
Education (1950) reported that "of 100 boys and 100 girls 
who reach Grade VII, 59 boys and 51 girls become dropouts." 
As a matter of fact, of 100 Canadian children starting 
school, “only 22 finish high school and only three graduate 
from college" (pp. 16-17). The question arises, "Where are 
the other 78% who do not finish high school?" and "Why did 
they not complete their graduation requirements?" 

erage (1968), in A Survey of Dropouts from Alberta 
Schools - 1963-1968, concluded that, "almost one-half of 
the sample appear very unlikely to graduate from High 
School and 40% of these unlikely to complete Grade X (of 
those enrolled in Grade IX, in 1963)" (p. iv). Again, 
the question, "What about those who do not graduate?" 
"Where did their path lead them?" 

In An Analysis of Dropouts from Edmonton Public 
Schools, September 1, 1967 to March 31, 1968, (a seven- 
month period), it is reported that the dropout represented 
6.7% of the senior high school population. 

Because of such indications of dropout rates on the 
national, provincial, and large school district level, and 


the subsequent questions regarding the factors and 
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consequences of dropping out, it becomes significant to 
see how a small school district compares to the national, 


provincial and metropolitan school districts. 
QUESTIONS TO BE ANSWERED 


The fold oMene questions to be answered relate to 
the problem of this study: 
(1) To what degree are selected factors, associated 
with dropping out, 
(a) unique to the school? 
G8 age at dropping out 
Cit) last grade completed 


(iii) number of grade failures 


(iv) number of schools attended 
(v) amount of truancy 
(vi) participation in school activities 


(vii) participation in community or 
church activities 


(viii) program or course of studies 


(ix) endeavor to further one's education 
(x) attitude toward education 
Cx) practicality of education 


(b) unique to the family? 


(i) parents' perceived attitude toward 
education 


it) father's occupation 


Ltt) mother's occupation 
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(iv) father's educational level 
(v) family stability 
Cvs) family conditions (happy/unhappy) 


(vil) religious affiliation 


(writjye "ethnic origin 


(c) unique to the individual? 


GL) disposition/relationship condition 
Cid) disposition toward school life 


Citi) motivating factors in educational 
pursuits 


(iv) personal reasons for dropping out 


(2) What is the dropout rate for the schools in 


question? 


(3) What are the work experiences of the dropout 


like during the, first year out of. school? 


(a) 
(b) 
Le) 
(d) 


(e) 


ee 
Cg) 
(h) 
fi) 


occupationally art yenrd es people 
means of acquiring a job 

job stability 

unemployment conditions 

income level 

type of occupation 

attitude toward job 

feelings about having dropped out 


need for guidance 
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NEED FOR THE STUDY 


There exists a real need to discover what factors 
associated with dropping out are operating in a "northern 
district" and how they compare to those operating in other, 
southern, and larger districts, in and outside of Alberta. 

Further, there exists a need for this type of study 
because of the uniqueness. of this population center, 
Valleyview. 

(1) Valleyview has been considered to be a town, 
with a fluctuating population, due to the influx and trans- 
fer of the oil exploration and related industrial personnel. 

(2) The youth of Valleyview may be influenced by oil 
exploration jobs available in the oil industry. 

(3) Valleyview schools, and particularly the 
Separate school, accommodate most of the native pupils 
from the Sturgeon Lake Indian Reservation. 

The inclusion of Grades VII to IX is of utmost 
significance to this study because: (1) it is these grades 
that have been omitted from the majority of dropout studies, 
and (2) it is within these grades that most of the native 
youth in. Alberta drop out (Fisher, 1966, p. 260). 

Hughes, (1968), in pointing to the limitations of 
his study, states that, "students leaving school prior to 
the ninth grade enrollment were totally omitted from the 
sample." 


Quoting further from Hughes' study, the following 
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statements are made: 


It must be stressed reluctantly, that 
what is presented in this section is quite 
inadequate as a presentation of the concerns, 
needs, desires, problems and conditions of 
Alberta youth, who are unable to cope with 
the pressures and strains of their social 
world. Such information is urgently needed. 


... one could maintain that most of this 
report is indeed concerned with both, urban 
and rural, middle and upper class youth. 

The vast majority of native youth learn 
little in school, and quit as soon as they 
legally are allowed to. For those who 
learn and are able to pass the ninth grade 
exam, the strongest tendency is still to 
drop out as soon as possible. 

However, beyond these facts which are 
common currency in the bank of educational 
critics, there are still large gaps in 
knowledge about (1) Why Indian and Metis 
people abandon schools, (2) What happens 
to them subsequently (pp. 74-75). 

A study of this nature, which is concentrated in an 
area where the native youth is amply represented and where 
a large portion of the non-native population belongs to the 
lower classes, is, therefore, direly needed to add to the 
available knowledge concerning these groups of people. 
Thus this study will attempt to reduce the “large gaps in 
knowledge", which are existing. 

The American National Education Association 
repeatedly has pointed out that there exists a need for a 
substantial body of evidence on the question of what happens 


to the dropout. This is one of the objectives of this 


study. 
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DEFINITION OF TERMS 


To avoid ambiguity with respect to the use of 


terms, the following definitions will apply in this study: 


Dropout. A dropout, as used in this study, is any 
pupil who leaves school prior to graduation from Grade XII, 
for any reason whatever, except when a transfer to another 
school is involved or when death has occurred. Such an 
individual is considered a dropout whether his dropping 


out occurred during or between school terms. 


Matriculation program. A matriculation program 


refers to the college or university preparatory program, 
the completion of which leads to being awarded a 
Matriculation Diploma Certificate by the Provincial 
Department of Education. Such standing is required for 
admission to the Provincial College or University, and 


for some of the programs of the Institute of Technology. 


Business education program. This program affords 


the student the opportunity to concentrate on the office 
practice, business, and clerical courses, as offered in 
the school. Upon completion of this nun tae the student 
receives a High School Diploma from the Provincial Depart- 
ment of Education. This certifies that the student has 
graduated from high school, but this diploma is invalid as 


an admissions certificate to the provincial university. 
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It entitles the holder, however, to enter business, 


technical, vocational or trade schools. 


Technical education program. This program of 


studies is in all points identical to the Business Education 
Program, with the exception of concentrating in the 
technical and/or Industrial Arts courses rather than in the 


elericaly 


Native. The terms native (youth or dropout), refers 


to, and includes, both the Indian and the Metis. 


Non-native. This term includes all ethnic groups, 


except the Indian and Metis. 


SCOPE OF STUDY 


This study has the following parameters: 

(1) This study restricts itself to the Grade VII to 
XII dropouts in both the Public and Separate Schools in 
Valleyview. It does not include the Ridgevalley School at 
Crooked Creek, although it is within the East Smoky School 
Division No. 54 and also accommodates Junior and Senior 
High School students because it is a permanently settled 
and stable (non-fluctuating population) community where 
mixed farming is practically the exclusive industry. 

(2) The school year, 1968-1969, was selected, as 
this will give the dropout a little over one year's 


experience in the world of work. 
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LIMITATIONS OF THE STUDY 


Some of the limitations of the study are given 
below: 

(1) The original plans to ascertain the IQ and 
reading level of the dropout was not carried out because 
of the lack of information and the limited number of 
cumulative records available. 

(2) The pupils to whom the questionnaires were 
sent did not all reply. Some were not traceable. 

(3) In some cases not every question was answered 
fully. 

(4) This study is based exclusively on the 
information supplied by the subjects on the questionnaires 
that were either mailed to them, or used in the interviews. 

(5) All the answers provided were opinions or 
based on opinions of the individual. Although the 
information is based on opinion, it should still be 
considered valid insofar as it represents the actual 
experiences of the dropout. 

(6) Creativity of individuals was disregarded 
because no means of evaluating this criterium was 


available. 
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ASSUMPTIONS 


Some of the assumptions of this study are as 
follows: 

(1) The answers given to the items on the question- 
naire are truthful about the respective person. 

(2) The subjects who were contacted by mail or by 
personal interviews were equally open in giving their 
honest opinions. 

(3) Most of the items that were extracted from 
other questionnaires will retain their validity when set 
into a different questionnaire format. 

(4) The selected factors for this study will be 
representative of dropout factors in general. 

(5) Each item on the instrument will measure 


what it purports to measure. 
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CHAPTER II 
REVIEW OF RELATED LITERATURE 


This chapter will outline the related literature 
regarding the school dropout. Due to the large number of 
research studies on dropouts it will be possible to 
describe only a few of the major relevant studies. It is 
hoped that those chosen will provide data that is 
pertinent to the scope and purpose of this study. 

The related literature will be discussed in four 
sections -- Dropout Rates, Dropout Factors, Dropout 


Consequences and Dropout Reduction or Prevention. 


DROPOUT RATES 


The phenomena of the school dropout in America has 
grown to such magnitude that the two former Presidents of 
the United States -- President John F. Kennedy and 
President Lyndon B. Johnson -- deemed it necessary to focus 
public attention on it. 

In July, 1963, President John F. Kennedy, referring 
to the dropout phenomena, called it a "serious national 
problem", because "an estimated four out of every ten 
students in the fifth grade will not even finish high 
school -- and that is a waste we cannot afford" (The 1963 


Dropout Campaign, 1964, p. 3). 


With this announcement $250,000 was allocated from 
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Special Emergency Funds to hire guidance counselors who 
would visit the potential and actual dropouts in the hope 
of attracting them back into the schools. 

On January 12, 1965, President Lyndon B. Johnson, 
in his Educational Message to Congress, pointed to "a 
darker side" of education in America, when he said, 

Almost a million young people each year 

will continue to quit school -- if our schools 


fart. cto Ss: CimuLace =tnesr aeeire” to- Learn 44. 


The cost of this neglect runs high -- both 
for the youth and the nation.... 


Every child must be encouraged to get as 
much education as he has the ability to get. 
We want this not only for his sake -- but for 
the Nation's sake. Nothing matters more to 
the future of our country; not our military 


preparedness -- for armed might is worthless 
if we lack the brain power to build a world 
of peace; not our productive economy -- for 


we cannot sustain growth without trained man- 
power; not our democratic system of government 
-- for freedom is fragile if citizens are 
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The concerns expressed by the two Presidents are 
also the concerns of researchers in education and human 
resources. 

In 1947-51, the Canadian Research Committee on 
Practical Education, under the directorship of A. G. McColl, 
undertook a major Canada-wide study of the school dropout. 
The two subsequent reports that were made public were 
known as Your Child Leaves ... School, 1950, and Two Years 
After Senuo L’°9 Sxl 
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from a 20Z sample (N = 26, 343) of all Canadian school 
dropouts, Grades VII to XII, in 1948. A breakdown of 

the data shows that of 100 boys who leave Grade VII or 
higher grades, 28% were early dropouts, leaving school in 
Grades VII, VIII and IX; 31% were late dropouts, leaving 
in Grades X, XI and XII; 24% were graduates who accepted 
employment (students who completed Junior matriculation or 
equivalent were classified as graduates also); and 172 
were graduates who sought further training. 

Of 100 females who leave during the year, the 
breakdown of data is as follows: 21% were early dropouts 
(7% less than for males); 30% were late dropouts (1% less 
than for males); 22% were graduates who accepted employ- 
ment (2% less than for males); and 27% were graduates who 
sought further training (10% more than for males). 

Generalizing this sample to national figures, the 
Committee estimated that the annual dropout figure in 
Canada was about 100,000. Of these, 10,000 were estimated 
to be above average, 60,000 average; and 30,000 below 
average in general ability. 

A brief presented to the Senate Committee on 
Manpower and Employment in March, 1961 by the Welfare 
Council, substantiated previous findings on dropout rates 
and made the following additional statement: 

Less than one-fifth of these new entrants 

into the labor force will have senior matri- 


culation standing, and only 6% will have 
completed a university or college course (p. 1). 
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Speaking in general terms, the Dean of the Oregon 
State University, Franklin R. Zeron (1961), made the 
following statements about the dropout: 
In the 1960's, 26 million young workers 
will enter the labor force. Of this number, 
we are told, 7.5 million young people will 
not have completed high school, and of these 
2.5 million will not have completed even a grade 
school education! It is estimated that 312% 
of the 2.5 million will have completed 8th 


grade or less; 30% the 9th grade, and 39% the 
10th or llth grade (p. 1). 


The National Education Association, in School Drop- 
outs (1967) makes the following observations from American 
statistical tables which show for selected years the 
number of pupils in each succeeding grade, beginning with 
1,000 pupils in grade five: 

Since 1950, more than half the pupils 

from grade 5 eight years earlier were 
graduated from high school. The number 
has steadily increased, so that about 712 
of the nation's fifth graders in 1957-58 
stayed in school through high school 
gvadudtiion' vin a1965% see?) , 

Scragg (1968) concluded that "almost one-half of the 
sample appear very unlikely to graduate from high school 
and 40% of these unlikely to complete Grade 10" (p. 11). 

The Edmonton Public School System reported that 
their dropouts represented 6.7% of the senior high school 
population (September 1, 1967 to March 31, 1968), during 
a seven-month period. 


Although Hughes' (1968, p. 75) information from his 


questionnaires and interviews with native pupils is very 
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limited in scope, he points out that over 90% of all 
students of native ancestry in Alberta schools drop out! 

Due to the socioeconomic variables associated with 
cultural and ethnic origin, there is a wide range in the 
incidence of school dropout associated with ethnicity 
CEijingston,£429639¢ pindOseHughesseil968, p. 75). 

Although some national and regional figures are 
available, the actual dropout rates are difficult to 


establish, due to the many variables involved. 


DROPOUT FACTORS 


In reviewing the literature on the causes and 
factors of dropouts, it becomes apparent that this is a 
very complex matter. Often the multiplicity of factors 
which operate together present the individual student with 
seemingly insoluble problems which are most easily met by 
simply withdrawing from school. This is substantiated by 
Dresher (1954), who in a Detroit study noted that: 


Dropping out of school is a very complex 
problem. There are many factors that contri- 
bute to the cause of dropouts, and several 
factors may operate together to contribute to 
the cause. Because of the complexity of the 
problem -- that the same factors may influence 
different pupils in different ways and with 
the possibility that a factor may affect the 
same pupil in different ways at different 
times -- it is questionable if a programme 
attempting to solve the dropout problems of a 
large group of potential dropouts will have 
much effect unless it is approached from the 
individual basis of the dropout (pp. 287-289). 
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The factors associated with dropout which have 
been identified by researchers, if compiled, would make 
an exceedingly long list. Some of the major and more 
frequently researched factors discussed in the literature 
are as follows: 

(1) Lack of interest in school 

(2) Low scholastic ability 

(3) Participation in school activities 

(4) Absenteeism 

(5) Frequent transfers 

(6) Economic status of family 

(7) Occupation of parents 

(8) Retardation in school 

(9) Parents' attitude toward school 

(10) Parents’ educational level 
(id) «Sex 

In a follow-up study of high school dropouts, 
Virgil (1960) found that the major reason for girls 
dropping out of school was marriage, while for boys it 
was to obtain a job. Failing grades and dislike for 
school were two reasons which both the boys as well as 
girls subscribed to, as being next in importance (pp. 
73-75). These reasons were found to be significant to 
dropout in most of the other studies (Denholm, 1965, p. 
A126 ¢Cushatygods 525 pps Sv-S8;eHohod, 1954 ,2pp.s253258; 


Martin;, 1954, pp.s108-2113). 
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A number of studies point out that the dropout 
has a lower intelligence rating (1Q) than his "stay-in" 
counterpart. Martin (1964) states that "as a group, the 
dropout had an average IQ of 95.31" (p. 109). Snepp 
(1956) also characterized his dropouts with being lower 
in IQ than those who stayed in school (pp. 49-54). Hopkins 
(1965), however, found general mental ability not an 
important factor in identifying potential dropouts. The 
range of intelligence is great for both school persisters 
and school dropouts. 

Snepp (1956) found that the dropouts were below 
average in their reading level, that they came from weak 
and unstable homes, that they were socially maladjusted, 
and that there seemed to be a sense of alienation. 
Further, he found that the dropout transfer frequency was 
high, that they were chronically poor attenders, that they 
had often experienced failures in school, and that they 
avoided extra-curricular activity involvement (pp. 49-54). 

Black, MacArthur and Paterson (1961), found that 
the following factors were positively associated with 
dropout from Alberta schools: overagedness, male sex, low 
achievement, low mental ability, and low socioeconomic 
family status. 

The researchers in Two Years After School (1951) 
give a breakdown of the reasons given by a 20% sample 


(N = 26, 343) of all Canadian school leavers. Fifty-six 
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percent of the boys and 43% of the girls gave school 
reasons; 28% of the boys and 36% of the girls gave economic 
reasons; and 16% of the boys and 21% of the girls gave 
personal reasons for dropping out of school. 

Breaking these categories down into specifics, 
the following factors were reported as being related to 
dropout: sex of the pupil (more boys than girls drop out), 
lack of interest in school, repetition of grades, overage, 
learning capacity of pupils, economic status of the 
pupil's family, the occupational status of the pupil's 
father, and preferring work to school. Although the 
parents’ attitude is seldom mentioned and although the 
teachers and the curriculum escape with little criticism, 
it is probable that these factors contributed to a lack 
of interest in school and to the preference for work 
rather than school (pp. 52-54). 

Friesen (1967) did a study of the potential 
dropout. Since a majority of dropouts do not consult 
anyone in the school prior to leaving, Friesen attempted 
to discover the reasons for a buildup of "alienation" 
between the potential dropout and the school, leading to 
eventual severance. In analyzing the differences between 
students who would, if given an opportunity, leave school 
before graduation and those who wished to stay until they 
graduated, Friesen found that many situations like school 


experiences, church activities, academic orientation, 
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conformity, parent influence, were seen in a negative 
light by the "would-be" dropout. He also noted that the 
"leave students' were significantly more inclined than 
"stay students’ in 'going steady', in dating frequently, 
in owning cars, in watching T.V. at great length, and in 
movie consumption. It appears that "where the ‘leave 
student' has not found satisfaction and acceptance in 
school, he now finds it outside the school." Friesen 
makes a significant quote when he states that "Lower class 
adolescents leave school prematurely not so much because of 
anti-educational values, as of rejection by teachers of 
the lower class child for what he is and what he feels" 
Cpr +308)" 

As can be seen, early dropout is usually caused by 
ae mustiplicity~ of factors.” No-'single Tactor’ appears” to 
be sufficient in explaining why a particular pupil left 


school. 
DROPOUT CONSEQUENCES 


From the Presidents' Educational Messages, one may 
infer that the dropout will, in the long run, experience 
financial loss. Many researchers substantiate the fact 
that the odds are stacked against the dropout. 

Zeron (1962) says that: 

Automation dooms the dropouts to unemploy~ 

ment and eventually becoming unemployable. 


They will live off unemployment compensation, 
welfare, or low subsistence wages. They will 
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affect and infect with low scholastic 
achievement all with whom they come in 
contact -- including their children (p. 2). 

A dark profile of the dropout indeed! 

A comprehensive follow-up study, comparing dropouts 
with graduates, was carried out by Perrella and Waldman 
(1966). The original study was of 2.5 million out-of- 
school youth (16-21 years of age) in 1963. In 1965, in 
the follow-up study, 2.4 million of the original number 
were surveyed. The study concluded that "the work progress 
of young men with less schooling is not as great as that 
made by their contemporaries who have finished high school 
or had some college ... even in a period of expanding 
employment and incipient labor shortage" (p. 865). 

Statistics on employment of school dropouts are 
abundant. Most indicate that unemployment rates among 
the school dropouts are much higher than among high school 
graduates. Schreiber (1964), offers the following analysis 
of this problem: 

Unemployment falls heaviest on the less 

educated. There is a high correlation -- 
almost a universal law -- between employ- 
ability and the number of years of schooling; 
and this holds true whether or not the demand 
for workers is great or small. In 1952 when 
almost all persons who wanted to work could 
find work, the educational level of all 
workers was 10.9 years but it was 9.6 years 
for the unemployed. In 1963, when unemploy- 
ment was at a high plateau of 6%, the edu- 
cational levels were 12.11 years and 10.6 
years respectively. The educational level 
of all persons has increased during the past 


decade, but the educational gap between the 
employed and the unemployed has widened (p. 80). 
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Where the employment possibilities and vocational 
pursuits of the white and non-white dropouts are compared, 
a substantial discrepancy is noted in the percentage 
distribution among the blue collar jobs and service 
occupations, and the farm laborers. Generally the non- 
white males, both dropouts and graduates, have lower status 
jobs than their white counterparts. 

Both, Your Child Leaves ... School (1950) and Martin 
(1964) report that many dropouts find initial job 
acquisition a difficult task. They often end up in 
temporary jobs from which they derive little satisfaction. 
Many dropouts end up in the primary industries, skilled 
trades and semi-skilled or unskilled jobs which often are 
low-paying and seasonal at best. The unemployment rates 
for these people are often double or triple that of their 
graduate counterparts. 

In contrast to the generally accepted pessimism 
regarding the dropout's attitude and future role, and in 
contrast to the findings of previously discussed literature 
on the 'fate' of the dropout, Gordon B. Vincent, in his 
Masters Thesis (1965) entitled, Vocational and Economic 
Success of Male High School Dropouts, ciespa pele janine and 
established hypotheses with conclusions as summarized below: 


(1) As a group the dropouts had succeeded 
vocationally 


(2) Economically the group had fared well 


(3) Their attitudes were generally positive 
towards employers and superiors 
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(4) The level of education did not concern 
most employers. Personal characteristics 
like industriousness, conscientiousness, 
etc. were rated more important 

(5) Generally these dropouts did not indicate 

negative attitudes toward school or 
education 

(6) Intelligence had a direct bearing on the 

vocational success of this group of 
dropouts (pp. iv-vi). 

Even though Vincent's group of male dropouts is 
small and included only Grade XI dropouts, who had no 
difficulty in locating jobs with a future, and even though 
it is difficult to generalize these findings, the result 
of his study is a significant and positive tribute to these 
industrious young people. Vincent's study has managed to 


bring out the less fateful profile of the dropout's 


vocational pursuits. 
DROPOUT PREVENTION OR REDUCTION 


Many are the suggestions and recommendations that 
have been made regarding the prevention or reduction of the 
dropout problem. 

The S.R.A. Guidance Newsletter noted the following 
example of what is being done to curb the dropout rate: 


In a number of states, the state employ- 
ment service works with the schools -- first, 
to try to persuade the student to stay in 
school, failing this, to help him find a job 
and perhaps continue his education on a part- 
time basis. In Youngstown, Ohio, The Ohio 
State Employment Service provides the would-be 
dropout with an opportunity to shop around for 
a job before giving up his student status. He 
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is counselled, tested, and given a picture 
of the labor market conditions in the area. 
Many students thus learn, before it is too 
late, the importance of a high school 
diploma. 

Buffalo, New York schools cut their 
dropout rate from 40 percent to 6 percent 
through a program of home visits, individual 
guidance, help with course planning, and a 
high school orientation program that 
included 'big brothers' to make youngsters 
feel welcome (pp. 2-3). 

While most writers believe that an all-out effort 
must be made to keep most (if not all) pupils in school 
through high school graduation, some would disagree. 
Rovello (1965) believes and proposes that some should be 
dropped out because they do not belong in a public school. 
These are students who have serious emotional problems, 
who are totally unmoved by the idea of learning, or whose 
parents have no respect for learning or authority (pp. 402- 
406). 

Reynolds (1964) agreeing with Rovello, and offering 
his solution, believes that since most dropouts lack the 
ability (this does not appear to be fully substantiated in 
the research) and interest in academic subjects, the school 
should keep potential dropouts out of school by providing 
them with apprenticeship programs in the junior high school 
where the youth can work until he finds himself (pp. 302- 
305) *. 


Since many dropout studies revealed that pupils were 


disinterested in school and that their experiences in 
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school were often irrelevant to their future vocations 
or jobs, the Toronto Report on school dropouts (1961) 
recommended greater flexibility in the curriculum, work 
study programs, retraining and upgrading opportunities, 
and additional educational and vocational guidance 
facilities. 

The Adult Education Division of the Calgary Public 
School Board, according to a report, Don't Quit - Choose 
(1968) is attempting to do something about the dropout 
phenomena. Calgary's first full-time counselor has started 
a follow-up program to encourage and assist these students 
to carry on with some of their courses at night school. 

To date, response to his letters has been heartening. Many 
parents have expressed appreciation for the interest shown 
in their youngsters and several have decided to enroll in 
night school themselves. 

Vincent (1965) found that with the exception of the 
Calgary School Board little was being done to combat the 
dropout problem. To him it seems absolutely essential to 
increase the time available to counselors and increase the 
number of counselors, if the dropout problem is to be 
effectively dealt with. Vincent, further, found that adult 
education opportunities and the semester system were great 
opportunities which many dropouts were utilizing to upgrade 
themselves. 


A considerable proportion of students who do not 
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complete their high school, subsequently enroll in 
institutes like the Northern or Southern Alberta Institute 
of Technology, enroll in correspondence courses, or enroll 
in evening or summer school courses if so qualified. The 
apprenticeship program further absorbs a number of dropouts 
into areas of work and trades where a high school diploma 


is not mandatory. 


SUMMARY 


In summary, it is noted that the rate of dropouts in 
our schools is decreasing, but it is still incredibly high. 
People with potential and ability are seemingly dropping 
out to find jobs which offer immediate monetary satis- 
faction, yet which in the long run may stifle their real 
progress in the areas in which they are qualified. 

The factors contributing to high dropout rate are 
for obvious reasons complex and by no means clear cut. 

It is therefore essential to discover these factors from 
the individuals irivolved and to use such knowledge in their 
interests in guiding and counselling them regarding further 
choices and decisions in life. 

Many researchers have found and predict a very dismal 
future for the dropout, except for Vincent, who found his 
dropout population to be quite ‘normal’, well-adjusted and 
successful. 


Many are the suggestions for remedying the dropout 
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problem, but many more recommendations need to be heeded 
and put into practice by our educators, administrators, 
and school boards. 

It would appear that the dropout, regardless of 
whether he should be kept in school or pushed out, needs 
to find some useful activity or employment in which he 


can feel useful, develop his potential, and eventually 


‘find himself£”. 
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PROCEDURES 


Since this is a descriptive type of research, in 
survey form, requiring information which only the 
individual dropout could give, it was deemed essential 


that an information questionnaire be constructed. 


PILOT PROJECT 


For this study to be functional and relevant to 
local conditions, however, and to avoid being overly 
biased, as constructor of the instrument, and later as 
the interviewer, a Preliminary Opinionnaire was con- 
structed and mailed to fifteen educational and civic 
leaders of Valleyview and district. The purpose of this 
Preliminary Opinionnaire was to ascertain these leaders' 
views and feelings on what they perceived to be the local 
needs and problems of the dropout. This Opinionnaire was 
constructed on the basis of a review of the major dropout 
studies and on the basis of the National Education 
Association Research Summary on School Dropouts (1967). 

This Opinionnaire was critiqued by the committee 
chairman before it was finalized and mailed out. A sample 
of the Preliminary Opinionnaire appears in Table A in the 
Appendix. 


The response to this Opinionnaire by the civic and 
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educational leaders was exceptional -- thirteen of the 
fifteen promptly returned their completed forms in the 
enclosed, self-addressed and stamped envelopes. One form 


was returned incomplete while one was not returned at all. 


POPULATION 


In order to establish the number of dropouts in 
Valleyview during the period of July 1, 1968 and June 30, 
1969, and thus the feasibility of this study, the author 
made a trip to Valleyview during the 1969 Christmas recess. 
The superintendent and the administration of the schools 
involved were conferred with, regarding the appropriate- 
ness and acceptability of this study within their 
educational jurisdiction. A very favorable reception was 
given to the proposed study. 

Upon checking the records it was found that 49 
former Grade VII to XII students would comprise the total 
population of dropouts, that qualified for this study. To 
avoid any biases toward either of the participating schools, 
the subjects were lumped together. The categories will 
therefore run along native and non-native lines rather 


than Separate and Public school pupils. 


INSTRUMENT CONSTRUCTION 


A questionnaire to serve as the information retrieval 


instrument was constructed on the basis of an intensive 
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review of the research literature, on the basis of 
previously-used questionnaires, on the basis of the 
tabulated results of the Preliminary Opinionnaire, (see 
Appendix A), and on the basis of personally formed 
opinions. 

It was deemed desirable to cover four major areas 
of the dropout's life, namely, school, individual, and 
family factors as they relate to dropping out, and the 
work experiences subsequent to dropping out. For, it is 
not only significant to know the contributing factors of 
dropout, but also the consequences of dropping out. 

Each of the above four areas was covered by a 
series of questions which attempted to get at a specific 
aspect related to dropout. Table 1 indicates the cate- 
gory and the question number that zeroes in on the specific 
factor involved. However, as is evident from Table l, 
not all factors can be categorically classified into only 
one of the four areas; there is some possibility of over- 
lapping. 

The four areas covered by the instrument occur in 
the following order: (1) School Factors; (2) Family Factors; 
(3) Individual Factors; (4) Work Experience. 

Notwithstanding the logical order -- individual, 
family, school -- the interviewee, it is contended, will 
find it easier to begin thinking in terms of factors out- 


side of himself (school and family factors) before moving 
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Table 1 


Relationships of Factor, Category and Question Number 
as They Appear on the Questionnaire 
———— ne ne ee eae 


Dropout Factors Question Number 


Unique to School 


1. Age at dropping out ui 
2. Last grade completed ‘ 
3. Number of grades failed 3 
4. Number of schools attended 4 
5. Amount of truancy 2 
6. Participation in school activities 6 
7. Participation in community or 
church activities a 
8. Program or course’ of studies 8 
9. Endeavor to further one's education 9 
10. Dropout's attitude toward education 10 
Dine Practi cality”* or” education a 
Unique to Family 
12. Parents" perceived attitude toward 
leaving school Le 

13. Father's occupation 13 14 
14. Mother's occupation 15.0726 
15. Father's educational level si 
16. Family stability 18 
17. Home conditions (happy/unhappy) 19 
18. Religious affiliation 20 
LO Se EthniesOrigizn A 
Unique to Individual 

20. Relationship condition 22 
21. Disposition toward school life y 
22. Motivating factors in going to school 24 
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Table 1 (Continued) 


a 


Dropout Factors Question Number 


A NR I SSSR SE AAR AR Sn RE RR A 


23. Reasons for dropping out fae 


Work Experiences 


24. Occupationally influential people 26 
25. Means of acquiring a job rag 
20. Job stability 28 
27. Unemployment conditions 29 
28. Monthly income 30 
29. Type of occupation (or job) Bl 
30. Attitude toward job a2 
31. Any untouched personal concern 33 
32. Feelings about having dropped out 34 
33. Need for guidance eh) 


“applicable to high school students only. 


closer and more inward toward personal factors (even 
though the individual himself is involved in either). 
The work experience, of course, follows logically the 
factors which contributed to his dropping out. This 
sequence, it is hoped, will contribute to the least 
amount of defensive behavior on the part of the inter- 
viewee. 

In the following four sections will be discussed 
the rationale for including the respective items in the 


questionnaire. 
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Instrument Items of Factors Related to the Family 


Because the explicit and implicit training that 
an individual receives in the home which to a greater part 
helps in moulding and shaping his attitudes and values, 
because the socioeconomic forces present, and because it 
is within the environment of the family that the child 
spends most of its early life and often much of its 
adolescent time, the influences exerted by the home on the 
child in the realm of educational aspirations are of 
tremendous consequence. It has been shown that parents' 
occupation and educational level often determine the 
attitude toward education. It has also been shown that 
the type of home in which a person grows up -- whether it 
is intact or broken, whether it is a happy or an unhappy 
home -- can have an influence on the child's educational 
aspirations. Ethnic origin and religious affiliation may 
also play a role in determining one's level of educational 
aspiration. These are the selected factors, unique to the 
family in which the individual grows up, which were 
researched in this study. It is significant, however, to 
bear in mind that the above-mentioned factors operate 
within the realm of the individual's interests, aptitudes, 


abilities and capacity for learning. 


Instrument Items of Factors Related to the School 
When the child has reached the age of 5 to 7 years 


and becomes enrolled in the school, another great 
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influencing agency becomes active in his life. The school 
with its many pupils, teachers, etc. can exert a tremendous 
pressure on the individual. The experiences of the 
individual within the school setting, to a large extent, 
determine the length of his stay in school. The significant 
factors, related to school life, which help to determine 
whether the student will remain in school or drop out is 
his sense of belonging or alienation. This alienation is 
often revealed in the student's withdrawal from school, or 
even community and church activities. Truancy is generally 
an indicator of alienation as well. If the student 
transfers frequently from school to school, he may find 
great difficulty in repeated adjustments, resulting in 
possible failures and ultimate dropout. The individual's 
attitude toward education, his feelings of the practicality 
of education, and the program he is able to choose in 
school will further have a bearing on his duration in 
school. 

Of interest to this study is the age of the 
individual at dropping out, the last grade completed and 


the number of grades failed. 


Instrument Items of Factors Related to the Individual 
Whether the child is influenced by the home or the 

school, there are still the personal factors and his own 

will, which, in the final analysis, will determine his 


dropping out or staying in school. The individual's 
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capacity for learning, of course, has a great bearing on 
this issue. However, in previous studies it was found 

that the intelligence level had very wide scope, indicating 
that those who have the intelligence do not always remain 
in school till graduation, or that those with lower IQ's 
who put themselves to determined work can also succeed 
(Hopkins, 1965; Snepp, 1956). Dr. Friesen feels that 

this factor is really pointless in pursuing. 

Factors unique to the individual which appear to 
have a definite bearing on the student's duration in 
school are his feelings, dispositions and relationships 
with people who are involved in his school career. The 
motivating forces for his going to school are also 
significant. 

The personal reasons for eventually dropping out of 
school will probably be made up of factors related to all 
three areas mentioned above. It is these personal reasons 
for dropping out which form a very important part of this 


study. 


Instrument Items Related to Work Experiences 


Besides investigating the factors of dropout, the 
instrument will attempt to investigate the individual's 
experiences during the year spent outside of school, in the 
world of work. Significant to this study is information on, 
who influenced these dropouts in choosing the occupations 


or jobs they acquired, what means were employed in acquiring 
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jobs, job stability, unemployment conditions, and monthly 
income level. The attitude toward the job will also be 
investigated, for it seems to be the individual's attitude 
which determines to a large degree whether or not he 
"sticks" with the job. This study, further, seeks to 
investigate the dropout's feeling about having dropped 
out. Does he, in retrospect, regret his action, or is 

he happy and satisfied with that decision? 

Since, at times, it is not determinable whether a 
youth should be given guidance or whether the counselor 
should wait for the student to request counsel, a survey 
question is inserted to ascertain whether or not there is 
a need or an unwritten request for counsel, as seen by the 
dropout in retrospect. Question 35 deals with this 
aspect. 

Question 33 is totally open-ended to provide for 
any type of personal expression -- negative or positive -- 
which may or may not be covered by the rest of the items 
on the questionnaire. This question could furnish 
additional invaluable information that could be extremely 
useful to the counselor as well as the school administration. 

All the above selected factors are in direct 
question form on the instrument. It was assumed that the 
individual subject would be honest in the completion of 
the questionnaire, regardless of whether he was contacted 


by mail, by a friend or relative, or whether he was 
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personally interviewed. 

Many of the questions on the instrument were 
extracted from questionnaires that were used by Hughes 
(1968), Scragg (1968), Martin (1964), and Vincent (1964). 

To increase its face validity, the instrument was 
critiqued by four professors from the University of 
Alberta -- Dr. D. Friesen, Department of Educational 
Administration; Dr. L. Keim, Department of Industrial and 
Vocational Education; Dr. D. Sawatzky, Department of 
Educational Psychology; and Dr. D. R. Young, Department 
of Industrial and Vocational Education. 

After modifications in wording, vocabulary, and 
reading level, a trial run was undertaken to determine 
whether the individual items were unambiguous and compre- 
hendable to the dropout. As a result of the trial run 
some additional revisions were incorporated. The instru- 
ment was then completed and ready for distribution, mailing 


and interviewing. 
ADMINISTRATION OF THE INSTRUMENT 


It was intended that the majority of subjects would 
be personally interviewed, but since a large number were 
working at various outlying jobs, and since it was often 
impossible to meet for interviews due to conflicts in time 
schedules, friends or relatives were contacted wherever 


possible, who in turn encouraged the dropout to complete 
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and return the questionnaire. At times, the instrument 
was even handed to the subject while at work and then 
picked up the following day. 

Although personal contact had been established with 
many of the native youth, it became evident after repeated 
trips to the Sturgeon Lake Indian Reserve that, in order 
to obtain a high percentage of questionnaire returns from 
this segment of the dropout population, contact would have 
to be established with some influential figure on the 
reservation; one who would be able to locate these young 
people repeatedly. This key person was found in the 
resident policeman. It was Constable Kiyawasew who was 
instrumental in further contacting, distributing and 
collecting the questionnaires from most of the native 
youth who resided on the reservation. The Constable was 
also helpful in providing forwarding addresses of those 
who had moved. 

Those who had to be contacted by mail had their 
questionnaires, together with an accompanying letter of 
explanation and a self-addressed and stamped envelope, 
mailed to them on May 21, 1970. Those who failed to return 
their completed questionnaires within about two weeks were 
mailed a second questionnaire with a follow-up letter on 
June 9, 1970, urging them to cooperate in completing and 
returning it immediately. 


Table 2 gives a breakdown of the dropout disposition 
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in relationship to the availability for interviews, and 
shows that 44 of the 49 dropouts completed their question- 
naires. Nineteen were interviewed while 25, who had been 
contacted vicariously, completed and returned their 


questionnaires. 


Table 2 


Disposition of Dropout in Relation to the 
Availability for Interviews 
CE NT Nn re ne ne ad 


Disposition Native Non-Native Total 
Interviewed 4 5 19 

Completed but not 

interviewed dhe Lz 25 

Not traceable 1 A Z 

Refused to cooperate i es 3 

Total 19 30 49 


Since the same instrument was used in mailing as 
well as in interviewing, and since it was not intended to 
compare and contrast those who were interviewed with those 
not interviewed, uniformity and objectivity in interviewing 
was therefore established and maintained. The interview 
procedure was that both the interviewer and the interviewee 
had a copy of the instrument (as suggested by Dr. D. Friesen). 
The interviewer read the questions consecutively while the 


interviewee checked off his response to the respective items. 
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Since not all could be interviewed, various means 
were employed in retrieving the completed questionnaires 
to overcome the danger of a small number of returns. 
Hughes (1968) had cautioned against poor returns of 
questionnaires mailed to dropouts who had experienced 
difficulty in school work or who were economically or 
socially disadvantaged. For this reason, vicarious 
contacts with dropouts were established wherever possible. 
This appeared to be a rewarding strategy in increasing 


the number of completed and returned questionnaires. 
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CHAPTER IV 
ANALYSIS OF DATA -- SCHOOL FACTORS 


This chapter analyzes the data as per questionnaire 
according to the ethnicity of the dropout (native/non- 
native) as it relates to the age of the dropout; last grade 
completed; number of grades repeated; number of schools 
attended; amount of truancy; degree of involvement in 
school, church, and community activities; program in which 
enrolled; further educational pursuits; attitude toward 
education; and the practicality of education, 

There were 49 dropouts in all, which represents 
8.8% of the total student population in question. Since 2 
were not traceable and 3 refused to complete the question- 
naire, the data in this study is based on the 44 completed 
questionnaires. Of these 44 dropouts, 17 were of native 
origin and 27 were non-natives. Of the 17 native dropouts, 
5 were males and 12 were females, while of the 27 non- 
native dropouts 11 were males and 16 were females. The 
Valleyview situation seems to be reversed to Scragg's 
findings and that of others who found that boys drop out 
more frequently than girls. Of the native dropouts in 
Valleyview, there were more than twice as many females 
dropping out as males. The non-native dropouts are some- 


what more equally divided between males and females. 
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Dropout Age 


Table 3 indicates that the dropout age ranges from 
PS to 19 *years’, and’ “that 17 fs "the most popular age for 
dropping out, followed by age 16. It is also apparent that 
by far the greatest majority of native pupils have dropped 
out before their seventeenth birthday, while for the non- 
natives the opposite holds true. This data substantiates 
Hughes' (1968, pp. 74-75) and Fisher's (1966) findings 
that most native youth quit as soon as they legally are 


allowed to. 


Tabp.e. 3 


Age Categories of Dropouts 
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Last Grade Completed 


Table 4 gives a summary of the last grade completed 
by the dropout. There is a similarity to Table 3 as well 
as to previous research, namely, the native youth drops 
out earlier in his school career than his non-native 
counterpart. Of the native dropouts there are more than 
twice as many girls dropping out as are boys. 

All except two of the native pupils dropped out in 
junior high, while only 5 of the 27 non-natives dropped 
out while still in the junior high school grades. Most 
of the non-native dropouts (15 of the 27) left school after 


having completed at least Grade X. 


Table 4 


Last Grade Completed by Dropouts 


ooo lle 


Last Grade 


Completed Native Non-Native Total 
6 3 0 
7 1 0 
8 8 3 a 
9 3 2 
10 0 I 15 
11 2 7 9 
Total af 27 44 


Es 


S23 stqaro> apang. Cael: giia, to -¥ 
flew as € StRees cs catzelaetin wot | 
aqorb Htuoy eviias of exismen «ions 
oviien-aen eid asda re878.. peg 
nedd stom e718 stadt equogots eytisa aa 

‘, «@ted ste ee JO, metgecnh ai by 2 
nt 3uo baagoth, aitgquy avizen 984 20 ow? 3q58 xs ; ne 
bsqqoxb esviisa-s0n VS sia to 2 ytao ote 
186M . sebarg loodde vigil rolgut sda oh ey 
veate Lloodae sisi (VS edd to el) eiuoqgomb oviaia-gom 


‘e obxd sb taht 38. see 


Ne 


et 3 dex 


230 yd ¥526Dgndd: herd 26 


avitai-aoVv 


Grade Failures 

Table 5 indicates that about one-half (14 of the 
27) of the non-native pupils had experienced no grade 
failures whatever. Only 3 had experienced two failures 
while 10 had experienced only one grade failure in their 
school career. 

Of the native youth, only 3 had not experienced 
any grade failures while about half (8 of the 17) had 


experienced at least 2 grade failures. 


Table 5 


Number of Grades Failed by the Dropout 
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Number of 


Grades Failed Native Non-Native jhle hag: ws 
0 3 14 Ly 
1 5 10 ~ LS 
2 8 3 tbe e 
3 uf 0 a 

Total Dy, ny | 44 


Allison (1959) in studying the characteristics of 
pupils who had failed Grade VII in the Edmonton Junior High 
Schools, stated that it would seem probable that previous 
failures and poor achievement had conditioned the students 
to expect little success from school and so students 
remained in school only until they reached the legal school- 


leaving age. Notwithstanding the minimum legal school- 
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leaving age in this study, six left school before even 
reaching this age (see Table 3). Allison's findings seem 


to bear out the facts which are presented in Table 5. 


Number of Schools Attended 

Table 6 gives a breakdown of the number of different 
schools that were attended by both the native and non-native 
dropouts. The mean number of transfers made by both of 
these groups is three. Proportionately, the non-native 
population has transferred more often than has the native 
population. Only 5 subjects, 3 non-native and 2 native, 
have attended just one school. The remaining 39 attended 
two or more schools, with 10 attending four or more 


different schools. 


Table 6 


Number of Different Schools Attended 
A | 


Number of 


Schools Native Non-Native Total 
- 2 3 "I 
2 6 6 LZ 
3 8 9 LJ 
4 0 as 5 
5 or more 1 4 G 
Lore 1 pr 2 44 
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Some of the studies reported that in certain cases 
as many as 70 percent of the dropouts had been pupils who 
had transferred several times from one school to another 
(Snepp, 1956, pp. 51-52). This appears to be the case 


with these dropouts as well. 


Degree, of Truancy 


Does truancy or skipping school effect the dropout 
mate? Research (Martin, 1964, p.. 74; Scraee, 1968,-p. 50) 
has shown a positive correlation between absenteeism and 
dropout. This population falls into this category as well, 
for only 10 of the 44 claim never to have skipped school. 
About one-third (15 of the 44) report having skipped more 
than 20 times per year, while the remaining, slightly less 
than half (19 out of 44) skipped about 5 to 10 times per 
year. There is little difference between the degree of 
truancy between native and non-native dropouts. Skipping 
school is perhaps a symptom or a signal of dropping out 


eventually. 


Table 7 


Degree of Truancy Before Dropping Out 
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Degree of Truancy 


per Year Native Non-Native Total 
Never a 8 10 
About 5 times 4 6 10 
About 10 times 3 6 9 
More than 20 times 8 i i Ks 
Total 17 ay 44 
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Participation in School Activities 


The degree of participation in school activities 
like clubs, sports, etc. has been considered to be 
indicative of the person's sense of belonging or acceptance 
on one hand, and alienation or withdrawal on the other. 
There seems to be some support from research that there 
exists a relationship between non-participation in school 
activities, failure in school, (Martin, 1964, p. 74), and 


dropout. 


Table 8 


Participation in School Activities 
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Participation Native Non-Native Total 
5 hours weekly 2 3 5 
3 hours weekly “ 6 8 
1 hour weekly 7 7 14 
Not at all 6 LL a fer 
Total uy 27 44 


Although the majority were involved in some measure 
in school activities, slightly over one-third were not 
involved in any school activities. The mean time of 
participation by the group in total was about one hour 
weekly. The distribution between participation and non- 
participation fier ate xy even, i.e. there is no obvious 


differentiation between native or non-native segments 
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except that those who participated only one hour or less 
per week comprise about two-thirds (31 of the 44) of the 
group, leaving slightly less than one-third (13 of the 44) 
of the group involved and participating in the school 


activities 3 hours or more. 


Participation in Community or Church Related Activities 


This factor need not have any direct bearing on the 
dropout, whether or not he will leave school. However, it 
was of interest to see whether the dropout showed any 
preference to participate in either the church or community 


activities. 


Table 9 


Participation in Community or Church Activities 


——ooooIIIII III EEE 


Weekly 

Participation Native Non-Native Totel 
5 hours 2 uf 3 

3 hours 44 10 ses 

1 hour uh | 4 

Neotecat=<a 11 ir?) 2 ge 25 

To-t-a-l ie? Pg 44 
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Comparing the results from Table 9 with Table 8, 
there is a definite trend toward non-participation in the 
community or church activities. Over half of the total 


group (25 of the 46) indicate no participation at all. Of 
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the non-native subjects slightly less than half (13 of 

the 27) were not participating in any of the community 

or church activities. Of the native subjects, slightly 
over two-thirds (12 of the 17) were totally uninvolved in 
these activities. For the native subjects, not to 
participate is perhaps an indication that these facilities 
are not available on the reservation, whereas these 
facilities would be present in the community centers, like 


small towns or even hamlets. 


Program of Study 


It is apparent from Table 10 that most of the native 
(15 of the 17) youth drop out while still in the junior high 
grades. With the non-native youth the situation is 
reversed -- most (24 of the 27) drop out while in high 
school. Only 3 of the non-native dropouts left while still 


in junior high. 


Table 10 


Study Program in Which the Dropout was Enrolled 
—————————————————————————————————————————e—————————————————eE————— 


Study Program Native Non-Native Total 
Junior High as 3 18 
Business Education 1; 13 14 
Technical Education 0 5 5 
Matriculation af 6 7 


Total 17 27 44 
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Endeavor to Further One's Education 
Table 11 answers the question, "Have you gotten 
any further education since you left school?" Of those who 


answered ' 


'yes", the following types of education were 
pursued, The native male who had dropped out in junior 
high, continued with the rest of the junior high courses. 
Of the remaining 7 who continued their education, 3 went 
back to finish their high school (two of these had dropped 
out due to illness and therefore after recovery and 
recuperation they returned to regular school), while the 
rest took either agricultural, secretarial, hairdressing, 
or theology courses at various colleges in this province. 
However, more than three-quarters (36 of the 44) of the 


dropouts did not get any further formal education, except 


in several cases where "on-the-job" training was received. 


Table ¢ll 


Continuing Educational Pursuits 
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Continuing 


Education Native Non-Native Total 
Yes aL. 7 8 
No aR) 20 36 
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Attitude Toward Education 

From Table 12 the attitude of the dropout toward 
education became very apparent. Practically all (42 of 
the 44) stated that it was valuable. Of these 42, 
eighteen claimed that although high school is valuable, 
you can do without it,? fre f*you can get into certain “jobs 
or occupations without having graduated from high school. 
However, of the 42 who attested to the value of a high 
school education, 24 said that high school was not only 
valuable but it was necessary. This trend towards making 
high school graduation the minimum requirement or 
prerequisite for most jobs and/or occupations is often 
creating a hardship for those who do not meet these 


requirements. 


Table 12 


Dropout's Attitude Toward Education 
—oSeE—lE——————lllESSSSeSS 


Value of Education Native Non-Native Toca. 
Valuable and Necessary a2 12 24 
Valuable but can do 

without 5 L3 18 
Not Necessary 0 2 Z 


total 1a, a | 44 
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Practicality of Education 

In resp enue to the questions "Do you feel the 
high school gave you satisfactory training for a job?," 
or "Was your education practical when it came to applying 
Pracouyvour job@, ithis amaging that. 6c, Eew (4 Of the 41) 
tegarded theiritrainming as practical.c Of thee/ewho delt 
that their education had practical value, 3 were from 
the junior high, leaving only four in the high school who 
felt that the high school had given them satisfactory 
training for a job. Just under half of those who 
responded to this question (20 of the 41) indicated that 
they had received only some practical benefit from their 
schooling. 

Some of the additional comments given to this 
item were that high school "broadens the mind and thinking" 


and it helps you "to get along with others". 
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CHAPTER V 
ANALYSIS OF DATA -- FAMILY FACTORS 


This chapter will discuss those factors of dropping 
out that relate to the family. Regarding the family factors 
the following specific items will be analyzed: parents' 
attitudes toward leaving school, father's and mother's 
occupation, father's educational level, family stability, 


family condition, religious affiliation and ethnic origin. 


Parents' Perceived Attitudes Towards Leaving School 
It was considered possible, as Snepp (1956) had 


already discovered, that dropout could result from a lack 
of appreciation by the parents or pupils of the value of 
a high school education, which would result in withdrawing 
the child from school once the legal school-leaving age of 
sixteen was attained. The dropouts were therefore asked 
whether their parents had agreed, disagreed, or been 
indifferent to their dropping out of school. The attitudes 
attributed to the parents were, of course, those reported 
by the pupils. Nonetheless, these perceived attitudes 
Would—in—al-l—propabitity—be a contributing factor as to 
whether the pupil would be influenced to remain in school 
or leave. 

It is apparent from Table 14 that slightly over two- 
thirds (30 out of 44) of the parents are reported to have 


opposed the individual's decision to drop out. Slightly 
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Table 14 


Parents' Perceived Attitude Toward Leaving School 


EE eee 


Attitude Native Non-Native Total 
Agreed 0 4 4 
Indifferent 6 4 10 
Against :o L9 30 
fifa h og: wl 17 y ae | 44 


less than one-quarter (10 out of 44) seemed indifferent, 
or did not voice any strong objection either way. Only 
four parents, it is reported, agreed with the decision to 
leave school. As is noted in Table 22, three left due to 
prolonged illness, which would account for the parents' 
agreement to withdrawing from school. 

Again it is apparent that none of the parents of 
native pupils agreed with dropping out decisions. The 
fact that all except two of the native pupils who dropped 
out were still in junior high, may have had a bearing on 


the reported attitude of these parents. 


Father's Educational Level 

That dropout occurs frequently in homes of low 
educational status has been researched by others previously 
CGUshaty, 98952, pk 19; *Matting* 1964)'p.- 58yeMecold, *2950% 
px 86). 


From the information in Table 15, it is obvious that 


‘Tae e 
ry 7 2. 
22 NA ae Go 
air 
Mt ideT | 
A] = ’ 
Leos’ surest bapwot obuataiA bevieare ot ‘624 
reg SS pane <= eee amar ————E 
t P io d ib etal me ry 
Ea soT aviaew- OK sviseh oe - ob 
——————E ee ~ - 7 7 -—-— — a — 
d Ss. . t so) ( vi | 
L 6 3 
o£ af . vig: & 
i see e ee ee ere 
x 
és rs vi 
etic entimiiattta OLA el 


JmeTotzibalt bemase (++ to duo OL) 19378 Bp= “sno mas 13 98 


+i6 gsoksootdo gncise ae a aa 
a wt 


yisO .yaw ten 


04 notalosb of3 dasiw beotne ,basi6odst at si errs 


os sub S20L sexdd ,SS sfdeT ot bs Fon al aA 


‘egaezaq #49 tot thuooos Divow doirdw eesat ge 8 


.loodoe mori gui watbdatw oF ses 


anon jsa3 3ns anags al st. ata rtd 
7 
rs. 


\ gat .erotetssb ta0 gotqqosd i32w bosige et hau 


o> ue < 
J 


to sigs zsq ®As 29 
f 4 


biegqosb odw eftqug eviies sd? to ows J999%8 ‘Tle 


od s bed svea yam -.pigkd sobest at irae 


ans 

/BsaeTa9 gsesd3 to sbuatd 1s bea 
ry 

i 


“ia aoe! 


fo guiive 


i 


fsyol. 


wot te aaniod at “yftneuper? ae 
vn 
vlevoiverq axods0 xf hertogseiss sabe an ee 


O2et .ibedaM ike ug y Nag aot ty “a 


56 


only five fathers had more than a junior high school 
education. Slightly over one-third (16 of the 44) of the 
fathers received a junior high school education while just 
under half of the fathers (21 of the 44) had less than a 
Grade VII education. The mean educational level for the 


reported fathers is about Grade VI. 


Table (15 


Educational Level of Dropout's Father 
oT | 


Education Level Native Non-Native Total 


rr) 


Graduate Professional 0 


College Degree 


Some College 0 1 Ai 
Graduated from High 

School 1 1 2 
Some High School 0 2 Z 
Junior High School 4 LZ 16 
Less than Grade VII 10 oe eink 
Unknown 2 0 2 
Total L7 Pay 44 


Father's Occupation 


A question often researched is, "Is the occupational 
group to which a father belongs a factor in the rate of 
dropping out?" Is it true that school-leavers are influenced 
by the economic status of their families? In this study, the 


dropouts were asked to report their father's occupation. 
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The name of the father's specific occupation was then 
matched with the classified occupations as given in Your 
Srrta™ leaves" .teoochoels? (i9505°p. Misys 

Table 16 shows that the majority of fathers are 
farmers. This of course can be expected since Valleyview 
and district is largely a mixed farming area. Only 8 fathers 
belong to the skilled and ‘higher' economic status 
occupations, ranging up to the Professional, while the 
other 12 reported occupations are found among the semi- 


skilled and the unskilled. 


Table 16 


Dropouts" Fathers According to Occupational Class 
——————____————___—— eee Cs 


Occupation Native Non-Native Total 
Professional 0 us cl 
Proprietor or 

Manager 0 

Clerical 0 1 ih 
Skilled 0 

Farmer 1 b he, 14 
Semi-skilled 2 3 5 
Unskilled 5 i 
Not specified "1 vk 10 
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Total LZ ae 44 
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Mother's Occupation 


In response to the question, "When you quit was 
your mother working?", by far the majority reported that 
their mothers were not working outside the home but were 
housewives (35 of the 44). Nine said their mothers were 
employed outside of the home. The types of work in which 
these mothers were employed were: babysitting, cook, 


waitress, janitor, ward aide, nurse, and secretary. 


Family Stability 


It was considered feasible that there might be a 
difference in the rate of dropouts between pupils who 
lived in an intact family setting where both parents were 
living together with their children and those who did not. 
If the family was not intact for any reason whatever, if 
the pupil was sent to live with relatives and there 
attend school, or if the pupil was living alone and 
going to school at the same time, the chances of that 
pupil dropping out would appear to increase. Table 1l1/ 
gives a breakdown of this factor. 

From Table 17 it is obvious that nearly three- 
quarters (31 of the 44) of these dropouts resided with 
both of their parents, leaving nearly one-third (13 of the 
44) in residence with father only, mother only, relatives 


or alone. 
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Tabie  i7 


Residency of Pupils at Time of Dropping Out 
—————— ESE ___________ ee 


Residency Native Non-Native Total 
Father and mother 8 Zn 51 
Father only i 1 2 
Mother only 8 0 %, 
Relatives 5 0 5 
Alone 0 3 3 
fie citution 0 0 0 
Foster Home 0 0 0 
Total vey, py! 44 


Home Conditions 

The data in Table 18 indicate that half of the 
dropouts (22 of the 44) experienced both happy and unhappy 
conditions in their home life. Second in rank is the 
quarter of this group that looked on their home experi- 
ences as being generally happy. Seven felt that their 
home life had been a very happy experience, while, at the 
other end of the scale, two rated their home experiences 
as generally unhappy and two as being very unhappy. In 
both of the latter cases, their home situation was the 
precipitating factor for dropping out. 

On the whole, it would appear thatthis dropout 
population, both the natives as well as the non-natives, 


experienced quite "normal" and satisfactory home conditions. 
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Table 18 


Dropout's Home Condition 


—EoEIoIyCyyIlleeEEe—eeeeeeeeeeeeeeeeee 


Conditions Native Non-Native Total 
Very happy 3 4, 7 
Generally happy 2 3 Sa 
Both happy and unhappy abil 3. Lie 
Generally unhappy 0 2 2 
Very unhappy a 1 2 
Total | 17 27 44 


Family's Religious Affiliation 


The religious affiliation of the dropouts was as 
follows: about two-thirds (29 of the 44) were Roman 
Catholics, somewhat less than one-third (12 of the 44) 
were Protestants, and three did not specify. This data 
need not be construed as pointing up the Roman Catholic 
faith as creating the greater dropout rate, but rather 
as indicating the population rates of Roman Catholics 
to Protestants. It should be noted that all of the native 
subjects (17 of the 44) were Roman Catholic adherents. 

Of the non-native respondents the ratio was a straight 


1:1 relationship -- 12 Roman Catholics and 12 Protestants. 


Ethnicity 


Table 19 indicates that the natives (Indian and 


Metis) had the largest number of dropouts. This was 
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61 
followed by the French, English and German, respectively. 
Table ,19 


Ethnic Origin of Dropouts 
—eeoooooooooooooeeee eee 


Ethnicity Male Female Total 
Native (Indian) 3 7, 10 
French 4 5 2 
Metis 2 5 7 
English 1 4 a, 
German 2 3 3] 
Hungarian al 1 2 
Irish 1 1 2 
Norwegian 1 0 a 
Polish 0 Hh ut 
Scotch A 0 NE 
Ukrainian 0 ik t 
Total 16 28 44 
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CHAPTER VI 


ANALYSIS OF DATA -- INDIVIDUAL FACTORS 


This chapter is concerned chiefly with those drop- 
out factors that relate directly to the individual. 
Notwithstanding, all previously discussed factors find 
some relation to the individual as well. The specific 
factors to be analyzed here are: the individual's 
relationship with people, disposition toward school life, 
the motivating factors in going to school, reasons for 
dropping out, feelings about having dropped out, and 
finally, personal concerns about the school experience 


im retrospect. 


Individual's Relationship with People 


Although these dropouts had been asked about the 
general conditions of their home and school life, they were 
given a second, more specific opportunity to indicate how 
they got along with their parents, their principal, most 
teachers and their classmates. They were to indicate on 
a 5-point scale their kind of relationship with the 
respective people involved. Table 20 summarizes their 
responses in terms of the scale used and whether they are 
native or non-native. 

Table 20 indicates that most of the dropouts got 
along fairly well with their parents. Especially is this 


the case with the native segment, where no one marked in 
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ones and twos. In the cases of the non-native dropouts, 
the ones and twos were responded to by those who experi- 
enced extreme family problems. It appears that a rating 
of "4" is the mean type of relationship of dropouts with 
their parents, indicating a positive relationship. 

The mean type of relationship which dropouts had 
with their principal would appear to be between "3" and 
"4™, on a scale of five. The data indicates that more 
of the native than non-native dropouts felt that their 
relationship with the principal was very poor. On the 
other hand, slightly over one-third of the non-native 
segment felt that their relationship with the principal 
was very congenial. 

Regarding the dropouts’ relationship with most 
teachers, the native segment tends toward the positive 
end of the scale, while that of the non-native forms almost 
a neat bell-shaped curve, indicating that almost half of 
the non-native dropouts (12 of the 26) had a mediocre 
type of relationship with their teachers; the other 14 were 
scattered fairly evenly on each end of the scale. 

The relationship of the dropout to his classmates 
follows a similar trend with both segments of this dropout 


population -- it tends toward the positive end of the scale. 


Disposition Toward School Life 
The feeling of being accepted by the peer group is 


of extreme importance to individuals. To discover how 
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these dropouts felt about this, they were asked to 
indicate, on a 5-point scale, how they would rank their 
total school experience in regards to feeling accepted 
or rejected, 

It was found that only seven (2 native, 5 non- 
native) really felt ignored and left-out in the school 
activities and experiences. Most of them felt quite well 


accepted and a part of the whole school life. 


Motivating Factors in Going to School 


Since this study is concerned with ascertaining 
some of the factors associated with students dropping out 
of school, it was felt that a knowledge of the motivating 
forces, or reasons for their remaining in school as long 
as they did, would give a greater insight into the whole 
phenomena of dropout. The dropout supplied information 
as to why he remained in school as long as he did by select- 
ing three of eight suggested reasons. Provision was also 
made for any additional reasons. 

From Table 21 it is apparent that the two greatest 
motivating factors in going to school for the native pupils 
were, (1) it trained “hem for a job, and (2) the law said 
they must go. The next two reasons given are tied for 
third place in the overall native total, namely, their 
parents insisted that they go, and most of their friends 
were going to school. 


For the non-native segment, the three primary 
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Table 21 


Selected Motivating Factors in Going to School 


Motivating Factors Native Non-Native Total® 
It trained me for a job hea 15 26 
My parents insisted I go 6 Le 23 
The law said I must go to 

school 8 ie 20 
Most of my friends went 

to school 6 10 16 
My teachers encouraged me 

to go to school 4 8 Ie 
I wanted to take part in 

Sports 

I liked my teachers 4 1 


I wanted to go to 
University 2 2 4 


“Since each person was allowed to select three factors, 
and some only selected one, the totals need not add 
up and therefore are only given once to give the rank 
order of choice. 


motiving factors in going to school as long as they did 
were that (1) their parents insisted they go, (2) it 
trained them for a job, and (3) the law said they must go 
Corscmool. 

Only four of the whole group considered going to 
university, a motivating factor for remaining in school as 
long as they did. 

Of six additional reasons given, three said they 
wanted Grade XII and an education because it was necessary, 


two said that they liked school, and to one school came easy. 


a0 


£s oidst 


feorto? os gated at arora Eee 


= 


aS aa ene nee SS —— my - 
=r. iT 3 viteh-aou syittaV x03 98% “gare eveae y 
sec ie bikssaienlihalaialiiaa eit — - wi 
os ci mee * daft @ xo% ‘om bomts 
+ ; 
.s wi rs) og It bstebant see 
€ oe 
of og teva a Sitwe | 
Os Si 6 | i 


ios 


. | tnew obagta2 by Be 


om bagetueoHS hate ial 
gi | ‘ | foowdae oa on 03 


nt iqagq oda os & 


g ‘ é 
é i é axsdoees ya 
o2 
A ‘al rf 
oe — = 
=~ 


—————E <i 


ia Ab Ae) fag 3 
~a%a70n2 astd? toaise os bawolle esy scetag fone 22 ke 
bha tom basa {e209 og , smo -bS739268 via om i 


n a 
doext sdz svtz oF goo wmevig yico 3&6 stote7eds, 


bth yods as gaol az icodse oF gning ot exotoe} ain 


Sstelest 22atyaq steeds (1) ad 2% 
3 ahs ei 

og tava yeds bisa wel sds (f) bas widest s 402 mode bewk 
- mt ; f 

. ; ‘ 7 


oJ antag Dwtebieaoo quots slo dw. asic’ £5 tHe 


eu Loodsea at goioiensx wor $6245 peisavtbom me wal 


Py } : -_ 
—_ * a 


> 


yada stiadl Satine mola 2q0e@857 nae 32h ah 
stare rc 


.Uteeusoan aw a2 suvaned pak saoubay 


+ Yess SaBD Taaniainan e 
. ar ; ee is 


67 


Reasons for Dropping Out 


In addition to telling why they went to school as 
long as they did, the dropouts were also asked to indicate 
their reasons for leaving school. Ten probable reasons 
were given, and each dropout was asked to choose the three 
reasons that applied to him and mark them in the order of 
importance. Provision was also made for additional reasons 
they may have had. The results are tabulated in Table 22. 

For the non-native dropout, the three most frequently 
chosen reasons for leaving school, in the order of importance, 
were: (1) preferring work to school, (2) not getting any- 
thing worthwhile from school, and (3) not liking the 
teachers. 

For the native dropouts, the three most frequently 
chosen reasons for leaving school, in the order of 
importance, were: (1) not getting anything worthwhile 
from school, (2) not liking the teachers, and (3) finding 
the school work too hard. 

Additional important reasons for leaving school 
were: pregnancy, wanting to train in a technical institute, 
dislike for school as such, family breakup, discouragement 
by home and community, bored and fed up with school, 
teachers' poor attitudes, wanting to be on their own, and 


plain restlessness coupled with a spirit of adventure. 
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Feelings About Having Dropped Out 

From Table 23 it is obvious that by far the greater 
majyority “of native “dropouvt'’s ? “CiS “of ®*the’°"1l7), if they had 
it all to do over again, would want to stay in school 
longer. Of the non-native youth, only a slight majority 
(14 of the 26 who responded) would stay in school any longer 
than they had. 

When asked, those who would stay longer, what sort 
of things could help them stay in school, their responses 
were as follows: more practical Industrial Arts courses, 
more sports activities, greater choice of subjects, less 
homework, stricter rules, better home conditions and greater 
community resources. The hardest hit were the teachers. 
These dropouts felt that the teachers could be more 
considerate of the individual students, encourage the 
students to learn, and show a greater interest in teaching. 

Here are some direct quotes as given by the dropout. 
One wrote, "I felt that the teachers didn't care what kind 
of work you did and that they would pass you anyway, just 
to get rid of you. The teachers don't have good control 
of the kids." Another wrote, "I love learning and reading 
but I like to do it on my own and without it being shoved 
down my neck. There is so much one can do while in 
Wo Wo a ee 


One who did not blame the school and teachers 


entirely and who had some of her own advice, wrote, "The 
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school work was easy, but I was bored. The best thing 
to do is to quit and get a job. When you find out how 
hard the work is, you'll go back to school." 

Several who had been in the Special Opportunity 
rooms felt that if they could get out of them after a 
brief "catch up" period, school could be more satisfactory. 

One girl who quit because of pregnancy wrote, "I 
liked school very much. I would do anything to go back 
again if I'd be accepted the way I am. If I had a good 
babysitter for my little (child)." 

So there are those dropouts who would go back if 
certain conditions could be improved, while others would 
not think of revoking their decision to leave school. 

The majority of those who indicated that they would 
not stay in school any longer, even if they had it all to 
do over again, said that they were satisfied with their 
present conditions of having a good job or of being 
happily married. A few said that staying in school longer 
would really be of no use, since they couldn't change 
their adverse family conditions, nor could they expect to 
find more understanding teachers. 


Table 23 


Feelings of Dropouts on Having Dropped Out 
——————————_—=—=—=—=—=—_—=—=—=—===_=—X<—=££=£=££_=£=£_£=£="=[KRRCNRENE{{KRE{{[KarNRNIEKEKiK{x "=aq{xK{Kq{RlraRnanananaii{K{lnanana{:{=:=—=aa—c»n»nanDAAAADADA9DA9ADD2aD»DaBBapEeEeEeEEE— 


Regretting their Decisions Native Non-Native Total 
Yes a9 14 29 
No 2 12 14 


Total 17 26 43° 
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CHAPTER VII 


ANALYSIS OF DATA -- WORK EXPERIENCE 


The work experiences of the dropout will be 
analyzed in this chapter to discover who the occupationally 
influential people in his life were, what means were 
employed in securing a job, how many jobs the dropout has 
held down, what the unemployment conditions were, what 
the income level was, what type of jobs or occupations 
they engaged in, and what the attitudes toward the job or 
occupation were. The chapter will end with a brief 
discussion on the dropouts' feelings regarding the need 


for guidance. 


Occupationally Influential People 


In answer to the question of who influenced them in 
deciding what kind of work they wanted to do, the majority 
(9 of the 17 natives and 19 of the 27 non-natives) stated 
that nobody had influenced their decision. They chose the 
jobs that came to them or that they found on their own 
initiative. Only four (one native and three non-native) 
were influenced by their teachers in this regard. 

Five (4 native, 1 non-native) were influenced by 
friends, while none of the native dropouts and only two 
of the non-natives felt that they were influenced by their 
parents. Among other persons influential in the choice of 


jobs were mentioned the following: a guidance counselor, a 
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hairdresser, a nurse and an aunt. 


Means of Acquiring a Job 


Each individual was asked whether he had ever found 
meenecessary to look for a job. "if yes, how did you 
jocate a job? Lf not, why not?” Of the 20 non-native 
youth who said yes, most of them (14 of the 20) had just 
gone out to look for a job, while the others had either 
talked to friends, read the ‘Want Ads", or checked with 
Canada Manpower. Of those who had not found it necessary 
to look for jobs, five said that people asked them to 
come to work for them, while several neither had to work 
nor wanted to work. One had always been given spending 
money. 

Of the native dropouts, 11 said that they had to 
look for jobs. In order of frequency from highest to 
lowest, the means of getting a job were as follows: (1) go 
and, look for’a job, (2) go to Canada Manpower, (3) read 
Manta Ads. —and-(4)—talk to.friends,  Of:those who didn't 
find it necessary to look for jobs, two said that people 
asked them to come and work, two never wanted to work and 


two never had to work. 


The Number of Jobs Since Dropping Out 


Table 24 gives a breakdown of the number of jobs 
each dropout has had since leaving school. Most of the 


dropouts have held down two or more jobs since leaving 


a7 
- 7 


Oy 


in 
oe 
mk 
die 
ma 
¢ 
-10us ag bas sets. & | 


ed 


Orr y 
dol s gnivtupad.: 


¢ ‘ce is 7 
: i ae : ue .- 
bauvot seve Bed od sefasdw bodes esw Leubivibas ised 
i mee 
voy bib wod ,a8y iI” d6{ s 102 Aool oF yrseEs 
evitjen-aconc OS sa3 10 "Sson vidw ,ton 1 {dot es 


\ il 

oe ; , 2 Ss 

Jeuyf bed (0S sH#2 to WL) eid? Fo Jaom ,2ey BFBS ow Atuo 
is 


, 7 =" H a. UP > 
tef#3is bed axveshi3o sds siitnw .dot 8s +0ot aoeal oF 3e6 Bees 
2 wi - 


djiw bedosdo to ,'ebA taeW' ods beor ,ebmalzs OF Fes 
Los etn 

, >s a 

vI6b¢eeDsa 31 bavot tom bat ofw geods 20 vowogasl sb 
| isi 
od asd? BbBaxaa sl 1GSsq jean? bise svi ,Baor Toe? fo 


, ss 
ens). 
— 

a a 


yor alinw .aed3 10% AoW CG 


ey ta 


satbmeqe nevig assd evyavis ber saQ .Atow oF batuat 


wf 
LF 
Pe 
Y 


tzxow of bead zwension Is 


ot bed vedi +649 bias If ,asuogorb svijsa sag 20. 


a 
o3 seedgtd wort yonsupstt to xysbto gi . bdéot tot 


og (1) sewollo® es et9w dol = gnmistesg to eaesm Sdd .Jeewon | 
: 7. 


\ a 7 


1h a or 
tm 4 P : / é " os 7 
beex (£) ,xewoqneM sisaad oF og (%) ,dot « t02 doek, Byes 
1 < an 1Y me | 


3'abitB ofdw seers *0  .ebaeti1i.0ot diss (*) bas ,/) obs. 


> 
2 


slgoeq tad3 thea OWS .edot Yd} wool as 4%884909a,. 21 
wr f 
; em ag , 


bes drow oF bstasw zSsvsn ows ,datow bre smoo 03 mpd 
) J : : 


7 ie 


| pitow oF b f 


¢ a : , ; 

} “7; ioe F 4 re. 
4 pes toed A 
300 gotggoxG saeh2. eift do a 


a v? . i , > “a 7 ye 
2dot to rsdaea ot? to, swobAneid & ssvlg ss apeae 
4 ‘4 iy: \ f ? ? 


edi to #90 . tobias bie souke Bid | 
i. . q ftgald aes 
| ries 
gnivas bahia 


; ae : j i 
‘ , : an ( ul pa > : 


school. In fact, one-quarter of both native and non- 
native dropouts have held down four or more jobs during 
their first year out of school. Of the 9 who have held 
down no jobs, all were females, indicating that home-making 
kept them from going outside of their home to find work. 


Some had mentioned that they did not want to work. 


Table 24 


Number of Jobs Held by Dropout 


———SESSEoooooooaoaoaoaoaoaoaoaaaoaoaoaaaaa—————————————— 


Number of Jobs Native Non-Native Total 
0 5 4 9 
1 4 5 9 
2 1 9 10 
| al 4 5 
4 or more 6 5 1 ea 
Total ed 7HY | 44 


Unemployment Conditions 


It is apparent from Table 25 that the majority of 
dropouts experienced less than 4 months of unemployment 
during their time out of school, indicating that although 
they often changed jobs (see Table 24), they were able to 
locate another within a short while of quitting or being 
laid off from the previous job. Proportionately, though, 
there are more native youth with greater unemployment 


periods than is true for their non-native counterpart. For 
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Tab le, 25 


Number of Months Unemployed 


————— eee 


Months Unemployed Native Non-Native Total 


0 0 ri fi 
1 - 3 months 4 10 14 
4 - 6 months 4 Z 6 
7 - 9 months 1 2 3 
10 - 12 months 0 3 3 
More than 12 months 1 0 i 
Never worked at all 4 0 4 
a 
Total 14 24 38 
“This is not the full total of 44 because 6 subjects 
failed to respond to this item. 
the native youth the unemployment time ranges from l - 3 


months to more than 12 months, while for the non-native 
it ranges from no unemployment to 10 - 12 months. 

Breaking down the data further, it was found that 
of the native males 2 had experienced 1 - 3 months unemploy- 
ment and 3 had experienced 4 - 6 months unemployment, while 
of their non-native male counterparts, 3 had never 
experienced any unemployment conditions, 4 had experienced 
4 - 6 months unemployment, and 1 each had experienced 4 - 6 
months, 7 - 9 months and 10 - 12 months unemployment 
respectively. 

For the female dropouts, the unemployment situation 


was worse for the native females. None had experienced 
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zero months of unemployment. Two were unemployed for 
1 - 3 months and 1 each was unemployed for 4 - 6 months, 
7 - 9 months, and more than 12 months, respectively, while 


4 never worked at all. Whereas, for the non-native females, 


4 had never been unemployed, 6 had experienced 1 - 3 months 
of unemployment, 1 each had been unemployed for 4 - 6 
months, and 7 - 9 months, respectively, while 2 were 


unemployed for a period of 10 - 12 months. 


Monthly Income Level of Dropout 


Of those who were gainfully employed outside of the 
home, 31 responded to the item of income. Some preferred 
not to give any personal statistics on this point for 
reasons unknown to the author. Table 26 provides a break- 


down of the income level of the 31 respondents. 


Table 26 


Employed Respondents’ Monthly Income 


Monthly Income Native Non-Native Total 
$100 - $200 4 5 9 
pacO tea (5.30.0 2 9 UG) 
$301 - $400 ui 6 7 
$401 - $500 0 0 0 
Over $500 2 2 4 
Total 9 a2 ce 


i 


“This total is not the complete total of 44 because 13 
did not respond to this personal item. 
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The monthly income level of $201 - $300, with the 
greatest selected frequency corresponds to Scragg's (1968, 
p. 112) findings. The distribution of earnings for both 
the native and the non-native dropouts appears to be 
fairly equal. The majority of these employed dropouts 
were earning less than $400 per month, while 4 males (2 
native and 2 non-native) earned in excess of $500 monthly. 
These high-paying jobs would normally be associated with 


oil or gas exploration work. 


Dropouts Classified Into Occupational Groups 


Each person was asked to indicate the kind of job 
he or she did or was holding down. These jobs were then 
classified to determine whether dropouts were more 
prevalent in some fields than in others. This classifi- 
cation was compared with that of the Canadian Research 
Committee as presented in Your Child Leaves ... School 
€1950, p. 29), with the addition of one category are 
Domestic duties (housewife). 

From Table 27 it is obvious that these dropouts are 
involved in a large number of occupations. The Personal 
Services occupations claimed the largest number of these 
young people. However, for the native youth, the Labor 
occupation claimed most; followed by Miscellaneous, Trades, 
and Office occupations respectively. Three of the native 
girls were involved in domestic duties and 6 were unemployed 


at the time "of contact. 
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Table 27 


Dropouts Classified into Occupational Groups 
——— eee eeeeeEEE——eeEeEEEEEEEEEeeeeeee—e—e ee 


Occupational Groups Native Non-Native Total 
So gS EE a EE Fe 2 Le ee een, PE Ee ee 
Personal Services 2 8 10 
Labor 3 6 9 
Miscellaneous” A 4 = 
Trades 1 2 Z 
Office 1 1 2 
Primary Industry 0 = 4 
Sales 0 1 1 
Factory 0 0 0 


Transportation or 
Communication 


i=) 
oO 
So 


Domestic duties 


(housewife) 3 3 6 
Unemployed 6 2 8 
Tote lL iy, 27 44 


“All males classified as miscellaneous were in jobs 
related to oil or gas exploration. 


The non-native group had six involved in the Labor 
occupations, and four in Miscellaneous, followed by Trades, 
Office, Primary Industries, and Sales occupations. Three 
(females) were involved in domestic duties, and two were 


unemployed. 


Dropouts’ Attitudes Toward Their Jobs 


The dropouts were asked to indicate their feelings 


about their jobs, i.e. how they liked their jobs, their 
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chances of promotion, their chances of getting a better 
job, their chances of being fired or laid off and how much 
they would like to get a better job. The results were 
Fecordeduin. Table, 26. 

This data shows that most of the dropouts were 
fairly well satisfied with their jobs. Many were very well 
satisfied while only two were dissatisfied. 

On their chances of being promoted, their personal 
feelings vary considerably. It is assumed that the type 
of job would determine this feeling. Those jobs that are 
"dead-ended" obviously have no promotional feelings 
attached. 

Their chances of getting a better job appear to vary 
considerably. For those who have less than some high school 
(i.e. the early school dropout), the chances of getting a 
better job seem bleak. All native respondents (except one) 
felt their chances of getting a better job were '3' or 
less, while of the non-native respondents only half revealed 
this "hopeless" feeling. Half (12 of the 24 non-native 
respondents) felt their chances of getting a better job 
were '4' or better. 

Chances of being fired or laid off did not seem to 
concern the majority of respondents. Most (19 of the 23 
respondents) of the non-native dropouts felt that their 
chances of being fired or laid off were only '2' or less; 


of the native youth only one-half felt that way. In fact 
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almost half (4 of the 10 native respondents) felt their 
chances of being fired or laid off were actually quite 
high -- '4' or better. 

Every native respondent wanted to get a better job. 
All indicated a '5'. Of the non-native youth, not quite 
half indicated a '5' on wanting a better job; four marked 
the '4' and five marked the '3'. Two didn't want a better 


Hobe fat wil 


The Dropouts' Need for Guidance 


The dropouts were asked to respond to the question, 
"Have there been times since leaving school when you would 
really like to have talked to a counselor about some problem?" 
Twelve of the 17 native respondents answered 'Yes', but only 
two were able to locate one; ten did not know of an 
available counselor. Five who answered 'No' to the 
question above said that they talked to their parents 
about problems, they were too shy to discuss problems, or 
they just had no problems. 

Twelve non-native dropouts would have wanted to talk 
to a counselor but only four were able to find one. The 
major reason for not talking to a counselor was that there 
was no qualified counselors available. Many, here again, 
talked things over with their parents or, those who were 
married, with their partners. One who was disillusioned 
said "once you're out of school they are not concerned 


about you." Others said, "They (counselors) don't do 
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anything about your problem", or "There was no counselor 
that would listen and do something about it." One person 
in desperation for guidance wrote, "I don't know who to 
talk to. I would like to go back next term and take an 
upgrading course (or something else). Would you know if 
this is possible?" 

It is evident that over half of these dropouts 
wanted to talk to a counselor who might help but only a 


very small minority were able to locate one. 
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CHAPTER VIII 


FINDINGS AND RECOMMENDATIONS 


The purpose of this study was to identify: (1) the 
extent of the dropout phenomena, (2) a selected number of 
student dropout factors, and (3) the occupational and 
economic status of the dropout a year after dropping out 
of the school system. This purpose was sought for both 
the native and non-native youth of the dropout population 
in question. 

This chapter summarizes the major findings and 


suggests some recommendations for further investigation. 


SUMMARY OF FINDINGS 


The major findings of this study are summarized 
and discussed below under the following headings: Extent 
of the Dropout Phenomena, Factors Associated With Dropout, 
and Work Experiences of the Dropout. The findings are 
based on the information received and analyzed from the 


forty-four completed questionnaires. 


Extent of the Dropout Phenomena 


The rate of dropout in Valleyview for the junior 
and senior high school (Grades VII to XII) was 8.8%, during 
the period of July 1, 1968 to June 30, 1969. This rate is 
difficult to compare to other rates, within or outside of 


this province, because of the variation in conditions and 
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in studies undertaken. Most other studies, as also 
Edmonton's (1969), which indicated a dropout rate of 6.7% 
in the high school grades for a 7-month period, are done 
for high schools only, or at best with Grade IX and up. 

Scragg (1968) indicated that of his Alberta Grade 
IX sample, forty percent would not even complete Grade X, 
indicating a high dropout frequency (p. 77). For Canada, 
indications are that the dropout frequency reaches sixty 
to eighty percent, depending on regional extremes (Scragg, 
1968, p. 20). American statistics indicate that about 
thirty percent of their nation's fifth graders dropped out 
before graduation (School Dropouts, 1967, p. 7). Such 
national percentages are, of course, severely affected by 
regional differences and extremes. 

Dr. D. Friesen suggests that comparison of dropout 
rates is a very futile activity, because it really has 
very little meaning or practical value, but is still nice 


to know. 


Factors Associated With Dropout 


The school, family and individual factors associated 


with dropping out are discussed below. 


School factors. The data revealed that the most 
frequent age of dropping out for the native youth was 16, 
while for the non-native youth it was 17. The majority of 


natives had completed Grade VIII; the non-natives however, 
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had completed at least Grade X before dropping out. 

The data revealed that over three-quarters of the 
native dropouts had experienced at least one grade failure 
during their school career, while less than one-half of 
the non-natives had not experienced this kind of failure. 
This great failure rate for the natives may indicate why 
they dropped out early in their school career. 

Since the majority of these dropouts have attended 
at least three different schools, indications are that 
this could well have been a factor in determining dropout, 
for in transferring from one school to another, the 
individual of necessity needs to make repeated educational 
and social adjustments, which consequently may impede 
progress. 

Indications are that absenteeism ran high for many 
dropouts. Truancy should perhaps be viewed as a symptom 
of eventually dropping out. 

Regarding participation in school, community or 
church activities, the data revealed that most dropouts 
kept themselves quite uninvolved. For the natives this 
uninvolvement is perhaps an indication that neither community 
and church related activities nor facilities are available 
on the reserve. Or it could be an indication of a difference 
inepriorities. 

There appeared to be an interesting discrepancy 


between Table 11 and Table 12. Although nearly three- 
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quarters of the native dropouts claimed that a high 

school education was valuable and necessary, only one 
native was furthering his education. Among the non-native 
dropouts this discrepancy is not as great. Further, these 
native youth attested to the value and necessity of a 

high school education, yet the majority (15 of the 17) 

had dropped out while still in the junior high school 
grades. This early dropping out could indicate a varied 
priority structure in our society. It also may be saying 
something of the relevancy of our education, for about 
one-third claimed that for them their education had no 
practical value. In any case it is highly probable that 
this feeling of irrelevancy was instrumental in their 


decision to drop out. 


Family factors. It was found that over two-thirds 
of the parents were reported to have opposed the idea of 
dropping out of school, while less than one-quarter seemed 
undecided or indifferent. It would therefore appear that 
the majority of those who dropped out did not result from 
a lack of parental interest in the child's education. 

In the literature the father's educational level was 
repeatedly related to dropout. The data in this study 
shows that about three-quarters of the fathers had at 
least a Grade IX education, while about half of the fathers 
had less than a Grade VII education. It would appear, 


therefore, that the fathers' educational level could have 
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been a factor which influenced dropout in this study also. 

Table 13 shows a relationship between the occupation 
of the father and the rate of dropping out. This might be 
influenced by the fact that the majority of fathers are 
involved in farming, semi-skilled, or unskilled occupations. 
Only six out of the 27 non-native fathers of these dropouts 
were involved in skilled, clerical, managerial (including 3 
proprietors) and professional occupations (no native 
fathers were in this category). Besides the farming 
occupation, the less skilled the occupation of the father, 
the greater the dropout rate. However, the ratio of drop- 
out and of the economic status occupation factor could also 
reflect a scarcity of the higher economic status occupations 
in this area. 

Since the majority of mothers (35 of the 44) were 
home-makers and not working outside of the home, there 
appeared to be no relationship of mothers working outside 
the home and their offspring dropping out. 

The family stability factor and home conditions 
(happy/unhappy) indicate that most pupils (native and 
non-native) were living at home with both parents and 
enjoying a relatively "normal" and satisfactory home life. 
Their dropping out, in the vast majority of cases, appeared 
not to be contingent upon unstable home conditions, but 
rather, in spite of them. Although, several dropout cases 


were directly the result of home breakups. 
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Most of the dropouts were of Roman Catholic 
religion. However, this factor, combined with ethnicity, 
would perhaps explain why two-thirds of the dropouts were 
Roman Catholics and only one-third were Protestants. All 
native dropouts were of Roman Catholic religion, while of 
the non-native respondents the ratio was 1:1. 

There appears to be a relationship between 
ethnicity and dropout. As reported by other studies, this 
research is in agreement with the fact that the natives 
drop out more frequently, and in earlier grades than their 


non-native counterparts. 


Individual factors. Contrary to other evidence in 
the literature, the dropouts generally felt that their 
relationship with parents, principals, teachers and class- 
mates was quite congenial. Very few really felt ignored 
and left out in school activities and experiences. The 
kind of positive relationships and dispositions as 
indicated in Table 20 would indicate little if any severe 
alienation problems. It would therefore appear that there 
is little or no relationship between the dropouts' 
relationship with school personalities and dropout rates. 
Further, most dropouts felt accepted and part of the 
school. This factor does not seem to be forcing them out 
of school. 

In indicating their reasons for remaining in school 


as long as they did, the native dropouts selected the 
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following two most frequently: (1) it prepared them for 

a job, and (2) the law said they must go to school. The 
non-natives selected the following two most frequently: 

(1) their parents insisted that they go, and (2) it 
prepared them for a job. Perhaps a possible reason for 

the natives to say that the law said they must go to 
school, while the non-natives said their parents insisted 
that they go, is that most natives drop out when they reach 
the age of 16, while the majority of non-natives drop out 
around age 17. 

Reasons like, their parents and the law insisting 
that they go to school, or their friends are all still in 
school, appear to be extrinsic forces that kept many pupils 
in school. There appeared to be little intrinsic 
motivation or incentive to remain any longer in school. 
They seem to have been pressured into staying in school 
as long as they did. Consequently, when this pressure 
was relaxed, the convenient way out was to leave school. 

From Table 22 it is apparent that factors relating 
to the school were most frequently selected as being the 
main reason for dropping out. These reasons are comparable 
to the reasons given in Gushaty's study (1952, p. 39) and 
in Martin's study (1968, p. 80). The most frequently chosen 
reason by both native and non-native dropouts was that they 
were not getting anything worthwhile from school. For the 


natives, this was followed by not liking the teachers and 
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the school work being too hard, while for the non-native, 
the first reason was followed by preferring work to school 
and not liking the teachers. The school seemed to hold 
little attraction for these pupils, consequently they lost 
interest and left school. 

Over two-thirds of the dropouts said that if 
conditions in the school system could be changed they 
would remain in school longer, if they had the opportunity 
to do it over again. Some of the changed conditions 
included a greater choice of subjects, less homework, and 
more teachers who are devoted to teaching pupils, who 
encourage the student to learn and who show consideration 
and genuine interest in the student. About one-third, 
however, felt that they would not rescind their decision 
to drop out. 

It might be stated that although some of the state- 
ments made by chte dropouts reflect the idealism of youth, 
there is much in what was said. Note should be taken of 
their feelings, expressions, and experiences, even though 


they are viewed through their own eyes. 


Work Experiences of Dropouts 


From the available data, it would appear that the 
dropout had no one in particular who influenced him in his 
vocational choices. However, they may have been influenced 
by other factors which are unknown to the author. Perhaps 


they sought no one's advice. This could perhaps be 
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indicative of a communications gap. Assuming this to 

be the case, the counselor would have a vital function to 
perform, for there appears to be some indication of 
alienation. Most dropouts sought jobs without consulting 
other people who could or should be able to advise them. 
This could be a probable reason for the low degree of job 
stability, for over half of these youth reported having 
held down at least two or more jobs, with one-quarter 
having held down four or more jobs. Yet, amidst these 
repeated job changes, the unemployment time was not overly 
severe. Their monthly income averaged about $300, which 
compares with Scragg's (1965, p. 112) findings. 

Most jobs were held down in the following 
occupational groups: Personal Services, Labor, Miscellaneous 
(jobs related to the oil exploration industry). 

In the section called "Need for Study" of the 
Introduction, it was stated that the youth of Valleyview 
may be influenced by oil exploration jobs available in the 
oil industry. Table 27 indicates that only 5 (males) were 
involved in such jobs. Assuming that no other dropouts had 
ever held down jobs related to the oil industry, then the 
influence of these jobs attracting students out of and 
away from school can be minimized. 

Most dropouts seemed favorably inclined toward 
their jobs, but by far the greater majority would really 


like to get a better job. The native youth appeared to he 
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less sure of their jobs than the non-natives. This could 
be due to the fact that all but two of the natives dropped 
out in junior high school, whereas all but three of the 
non-natives dropped out in high school. There could be 
both an age factor and an education factor operating to 
bring about this discrepancy in feelings of security, or 
perhaps feelings of inferiority on the part of the natives. 
Indications are that guidance counselors may be 
able to help potential dropouts. With so many more and 
new jobs opening up while old jobs become obsolete, the 
need for more trained guidance personnel will have to be 
taken into consideration by the school boards and hiring 
personnel. It is essential that our youth receive proper 


and professional help in the complexity of their decisions. 
RECOMMENDATIONS FOR FURTHER INVESTIGATION 


A number of areas for further research arose during 
the course of this study. Areas recommended for further 
investigation are listed below: 

(1) The indications of this study were that more 
females than males were dropping out. Of value would be 
an investigation into the reasons for this occurrence. 

(2) <A study could be undertaken to investigate the 
reasons for greater unemployment periods of the native 
dropout as compared to his non-native counterpart. 


(3) A further study might be undertaken to discover 
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why native youth appear to feel less sure of their jobs 
than their non-native counterparts. 

(4) A follow-up study of potential dropouts 
might be undertaken, beginning in the elementary grades 


and following through till graduation or dropout. 
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PRELIMINARY OPINIONNAIRE 


From each of the four 


sections below choose four 


factors which you consider to be most important in the 


Bibs Si ma 


Rank these four chosen 


factors, from each section, 


in the order of your preference, assigning a 1 in the 
blank before the most important factor, a 2 and a 3 
beside those next of importance, and a 4 in the blank 
beside the least important chosen factor. 


A. Factors Associated with Early School Withdrawal 


ins 


Ls 


Factors Unique to the 
if Attitude 
2 Feelings of re 
3 Intelligence 
4 Behavior 
5 Personal reaso 


Individual 


jection or alienation 


ns 


Any others? Laziness by having so much 
provided for him. 


Factors Related to the 


iy Reading Achiev 
2 Absenteeism 

3 Grade level at 
4 Overagedness 

5 Course of stud 
6 Individual sub 
7 Non-promotion 


8 Frequent trans 
9 Extra-curricul 


School 
ement 


tameeotvattition 


MA 
ject failure 


fers 
ar activities 


Any others? A job which he thinks is big 
money. Poor teachers. 


Factors Related to the 


1 Parents’ attit 
2 Socioeconomic 

3 Family conditi 
d, Income and fin 
5 Parents’ educa 
6 Type of home ( 
Z Occupation of 


8 Size of family 
Any others? 


Family 


ude toward education 
status 

ons (happy or unhappy) 
ancial need 

tional level 

broken, or intact) 

the family head 


Ethnic origin. 
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B. What Happens to the School Dropout? 


2D Economic consequences to the dropout 

2 Employment 

3 Economic consequences to the nation 

4 What dropouts think of having withdrawn 
from school? 

#) Occupation or employment 


Any others? Carelessness toward occupation. 
Personality and social adjust- 
ment of dropout. 


Note: The numbers beside the specific factors indicate 
the tabulated results in order of importance, 
(beginning with "1" as being the most important, 
"2" as being second in importance, etc.) as 
seen by the civic and educational leaders. 
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INFORMATION QUESTIONNAIRE 


Current Address 


Name 
Date of Birth Male (®*) Female (_) 
A. School 
1. How old were you when you quit school? 
2. What was the last grade in school which you 
completed? 
3. How many times did you repeat a grade in 
school? 
4. How many different schools have you 
attended? 
5. Before you quit school, did you skip school? 
Never (_) About 5 times per year (_) 
ApOUcerO Crmnes= C98) SOMSrevthan®z0Srimes=( -) 
6. How much were you involved in school activities, 
e.g. Glubs;.etca? 
More than 5 hours weekly.(..),..,About.3,hours (_,4) 
About one hour (__) Not at all (_) 
7. How much were you involved in community or church 
related activities? 
Mere €Han?S hotitssweekly \€t*)°sAbout S3.hours (_) 
Brouceoue bour (0). Noteateall af 4) 
So). Pf eyouw quit while in high ‘school, in what program 
were you enrolled? 
Matriculation (_ ) Business Ed. (_ ) 
Technicad.Ed..(. ) 
9. Have you gotten any further education since you 
left school? 
es. 1s) NOC iw) 
If yes, what type? (specify) 
10. How valuable do you think a high school education 
is? 
Valuable and necessary (__) Valuable but can do 
PGinOU tao ( f..) Not necessary (_) 
11. Do you feel the high school gave you satisfactory 


training for’ ea: job? 


Yes ¢ -) Some (_) Moca .. 5) 
Other (specify) 


te 
Qo 
be 


ii 
ae) 
: ‘ 


+ 
Ps 
: ' 
be 
ty 
nies 
ae 


JATAMMOTTERUD ‘wort 


2esrbbA jJnse1rrHNS9 


Es 


—_—— eS 


—— A LE I 


( _) sfisqet (.) sfem 


uy _ 
; pe ae 
Sfoodoe situp voy asdw voy 29I34 bio 


7 
voy dolkAw Leodoe st sbhbs1tg test sid | 


% : tbe 


ee 


of ebeteg & 3eeqsxt voy hrs gant® nem 
poy sven aladise axotitb yonm 
ie Bx er 
Sfootse qitte voy bib .Lfoctisa Iiup te oroied 
( . vesvy eq eomiz ¢- JuodA : } seven 


( } & gimit gs itis a3 » ony { yy 2 Sit i OL ae ip > >). Yar 
d ’ f ane S 


> 


sagtdYiviios Loottbe at bsviovri voy Staw' ‘fio om 


este . aduto . 


) @yvod € gwodh (_) ylaesy atuod < nei im ‘ 
( » ffs ‘ts i104 (.) Te0n Sas ete 


a 


—s — 


‘ 
: v7 
doyudo «0 yiloummo2 af bovloval voy Staw tua wok es 


fasijtvisos. =r 


{ ) ezwed € suodA 7iatsow exzpod ¢ asad Lie 
hast ( ) Efe ts so% (_) tuod Se 


te 


OST ZT - -Jédw 2f ,foodoe deli at hae slop shee 
bslLerns eas 


( ) ,88 eesonrevd 4} “er taal “ 
ary : a) ba £ ‘edeulan 


woy 2soabe notinouba. SEES Ute ‘ei o4 oy 

Vr. i) ge ee 
Liaise) Seas 3k 
Marts BON, stirs ¥ 


Wa 


. 


a ea ee 


no tancubs Iporas ave 8 


ee ee 


ob reg au s SerEY, zane vob 
Ml Rony sda 


eres senate soy ove Lath ee ie ; 
jae pS ee ; ne ae 


aie 


pm ee 


7. 


102 


B. Family 


12. How did your parents feel about your leaving school? 


a. Agreed with my decision and encouraged me 
tockéavergn a) 


bi. Didssnotsidareywhether I beft or remained in 
school Cis) 
c. Did not want me to leave school Ce) 


13. When you quit school, was your father working? 
Mes Ge) No (__) 


14. What was your father's job? 


15. When you quit school, was your mother working? 


Wes 6G.) No ( ) 
16. What was your mother's job? 


17. How much education does your father have? 
Bis Graduate professional training ( ) 


Be A college or university degree ( ) 


Ce Some college or university training ( ) 
do Graduated from high school ( ) 
e. Some high school (Grade X or XI) ( ) 


ap Junior high school (Grades 7-9) ( ) 


Ss Less than seven years of school ( ) 


18. With whom were you living when you quit school? 


a. prther and mother on-_) 
b. father only es, 
Cc. mother only CAS) 
ae relatives ope, No 
e. alone Caen) 
ne institution  Coeetens | 
Ze foster home ( ) 


it. other (specify) 
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19. What were your experiences at home like? 
ev veryehappy, ae. o) 
re penerably happy Go) 
G. both happy and unhappy (__) 
ds generally unhappy (__) 
e. very unhappy (__) 


20. What is your family's religious affiliation? 


a Roman Catholic (__) 
im Protestant Gren) 
ce Jewish Coo) 
ae Native ey 
a. Other (specify) 


Zi, Woat 16 your ethnic origin? 


ae Native tind 
bi, Metis fo Bs) 
o English (ike) 
ids French Kind) 
e. German er 


£% Other (specify) 


GC. Landividua'l 


22. Please circle the number which indicates how you got 
along with certain people. A "1" is the lowest 
Facing. a > is the NOPNeet Teteng»and a -'3" is 
in-between. 


Very Poorly Very Well 
a. your parents = 5 2 3 4 5 
Heetieoraverpas. oF 2 3 4 5 
c. most teachers. 1 2 3 4 a 
d. your classmates 1 2 3 4 5 


23. Indicate how you felt about your school experiences. 
A "1" indicates that you felt ignored and left out. 
A "5" indicates that you felt part of the school 
and accepted. 


Ignored Accepted 
In schoo. cis felt. 1 2 3 4 5 
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What were the most important reasons why you 

went to school as longas you did? Indicate 

Youre! ins till )e.. second.) G2)4) anc third, ¢63).-choice. 
By it trained ime for.aijoba., ( ) 

b. I wanted to go on to university ( ) 


ly My parents insisted that I go ( ) 


ae The law said that I must because 
I was under 16 years ( ) 
e. Most of my friends went to school ( ) 
as I wanted to take part in sports ( ) 
ge I iiked my teachers ( ) 
hy My teachers encouraged me to go to 
school ( ) 
se Others (specify) (1) 


What were the most important reasons why you quit 
choo le. indicate. your, first. (Js)., second {2)/, and 
third:-03) .choice. 


as I did not like my teachers ( ) 


bs L best sto.ftindiwork .to help support 
theta mitly= 2 ) 


I left to get married ( ) 


q I had to leave because of prolonged illness (__) 
e. My friends were leaving school (__) 

f. I was not getting anything worthwhile 

Crone s.chvot- = (ee | 

gS The school work was too hard (__) 

he The school work was too easy (__) 

tee I preferred work to school Cas) 

ake I was expelled from school ( ) 


k. Other reason (s) (please explain) 
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D. Work Experience 


26. Which of the following influenced you most in 


fap pe 


28's 


ie 


30%, 


ake 


deciding what kind of work you wanted to do? 
ane Teachers ( ) 
re Friends ( ) 


Ct Parents ( ) 
d. Other person 
e. Nobody ( ) 


Do you now, or have you in the past, found it 
necessary to look for jobs? 


Ye stow mud Noras( +25) 


Liv Yes, 


How did you usually try to locate a job? 
ce Talk to friends for help or leads ( ) 
Read the "Want Ads", in the newspaper ( ) 


Ce Go to the Canada Manpower Office (__) 

di. Just go out and look for jobs (__) 

e. Other (please explain) 

Li Not; 

Why not? 

a. People asked me to come and work for them (__ 
Da Never wanted to work CN os.) 

ey Never had to work ( ) 


d. Other (please explain) 


How many jobs have you had since you left school? 


Since you left school, how many months have you 
been without a job? 


About how much money did you earn a month? 


What kind of a job did or are you holding down? 
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32. Please circle the number below which indicates 
how you feel about your present job, or if 
unemployed, how you felt about your last job. 

A te Lethon owes Tt. cating, =a. °° 5 o°is the highest 
rating, and a "3" is in-between. 


Low High 

a. How I like my present job LL 2 et ie te 
b. My chances for promotion AS da eet pce) 
c. My chances of getting a 

better job depen Sou 8 45525 
d. My chances of being fired 

Onmvasd cork Lice eee 
e. How much I would like to 

get a better job JES eee eth ee ee 


33. Is there anything you would like to tell us about 
how you felt about school that hasn't been 
covered yet? (What you liked about it, disliked 
BbOuUt) ity and why you Left?) 


4 Leeyouswaag etc altleto do over again, would you want 
to stay in school longer? 


Yes ( .*) pore tear) 


it Ves, eewiot sore of things could help you stay 
Lime che oas. 


If Not, why not? Please explain. 


35. Have there been times since leaving school, when you 
would really like to have talked to a counselor 
about some problem? 


Yes ( ) No (¢ ) 

If Yes, were you able to find a counselor to talk 
with? 

Yes ( ) No ( ) 


If Not, why not? Please explain. 
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